KYNETON SECONDARY COLLEGE -
Vision and Values Statement

[t is our vision that:-

Ryneton &geondary Collgge is committed to building a lsgarning
Community, basgd on positive relationships and a strong work
gthie, where people arg ablg to realisg their potegntial in a safg,

caring, stimulating and sustainablg gnvironment.

This involves valuing:-

What we Value

What this means

Learning

Positive
Relationships

Strong Work
Ethic

All-Round
Development

Safety

Care for the
Environment

Responsibility

learning from all experiences in different ways; teaching for
understanding; learning from each other; being reflective; thinking
differently; embracing life-long learning

Respect; co-operation; acceptance; empathy,
honesty, trust, integrity, teamwork

caring, fairness,

Effort; persistence; having a go (participation) and also doing your
best; aiming high; experiencing success; seeking to improve;
excellence; contributing to the community; having high expectations;
Onward and Upward

Realising potential; intellectual, physical, social, moral, ethical,
emotional and spiritual development; building (moral and
performance); character; being resilient; taking opportunities;
building skills; knowledge and understanding; personal growth;
taking (controlled) risks; developing effective communication skills

Showing regard for self and others (particularly in the way we
behave towards others)

Showing regard for the environment (local and global); sustainability;
Beautification

Leadership; community conscience; taking responsibility for choices
made

Front Cover Artwork
By Rachel Moore, Studio Arts Unit 4, 2009
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GENERAL CONTACT INFORMATION

ADDRESS: EPPING ST,

KYNETON. 3444
TELEPHONE: (03) 54211100
FAX: (03) 54223505
MsgU (03) 54226810
Email: kyneton.sc@edumail.vic.gov.au
Website: www.kynsec.vic.edu.au
PRINCIPAL: Mr. G. DAVEY
ASSISTANT PRINCIPAL: Mr. G. POTTER
ASSISTANT PRINCIPAL: Ms. C. BURTON

SENIOR SCHOOL VCE TEAM:

SENIOR YEARS MANAGER: Ms. G. HASELL

YEAR 12 COORDINATOR: Ms E. MADDOCKS

YEAR 11 COORDINATOR: Mr L. SHEAHAN

YEAR 10 COORDINATORS: Mr E. CERMINARA / Mr D.BRUFFEL
CAREERS & COURSE ADVISOR: Mr C. BROMLEY

VCAL COORDINATOR: Mr R. FORBES

SENIOR YEARS ADMINISTRATION  Ms A BROWN

For further information on individual units of study the Key Learning Area
(KLA) Coordinators can be contacted. The current KLA Coordinators are:

The Arts: Ms. B. Anstey-Long, Ms L. Winter & Ms. K. Lister
English: Ms. K.Matthews

Health/PE: Ms. J. Nunn

LOTE: Ms. C. Wicks

Mathematics: Mr. R. Donker

Science: Ms. B. Crowley / Ms. S Bird

Humanities: Ms. S. Migga and Mr V. Selway

Technology: Ms. A. Hall & Mr F. Cini
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PURPOSE OF HANDBOOK

This Handbook is designed to support Year 9, 10 and 11 students and their
families with the selection of a Senior School Program (VCE/VET/VCAL)
which best meets future educational and vocational needs. Whether students
are looking for employment at the end of Year 12, or for further training or
education at a university, TAFE or other tertiary institutions, the studies
selected in the program represent the first, very important step in achieving
these long-term goals.

Therefore, students must fully familiarise themselves with all available
information throughout the course counselling and selection period so that the
options are fully understood and the implications of subject selections are
clarified.

The Handbook is just one of a number of resources which will be made
available to students. The Where to Now? Guide to the VCE, VCAL 2010
produced by the Victorian Curriculum and Assessment Authority is designed
to support decision-making, as is the Senior School Program Information
session for families, and the individual course counselling process run by
teams of teachers at school.

It is of the utmost importance to the school that students select their courses
wisely. Courses that reflect purpose, challenge, ownership and balance will
lead to successful and productive outcomes for students in the future.
Therefore, choices that realistically reflect skills, abilities and interests,
together with consideration of future university, TAFE or other tertiary
prerequisites are the best. For some students, the Victorian Certificate of
Applied Learning (VCAL), which provides a practical, work-related skills
curriculum, may be the wisest choice.

It should be noted that programs will operate provided that minimum numbers
of students choose to undertake them. The minimum number varies between
Year 11 and 12 and from year to year based on a range of whole school
factors.

Regardless of the course that students choose and the eventual outcome,

there is always an expectation that students will apply themselves fully and

give ,100%" to their studies. To do anythi
to get this far and the efforts of teachers and parents in supporting students

along the way. In the end our personal desire to be the best that we can be,

should be sufficient motivation to ,give i1

You are welcome to contact any of the team members connected with the
Senior School and course counselling process for further information should
you require it.

Georgina Hasell Cate Burton
Senior Years Manager Assistant Principal
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What is the VCE?

The Victorian Certificate of Education is a program in which students have a
wide choice of studies that can be combined in many ways. This can provide
for challenging and stimulating learning experiences, together with a
satisfactory completion of the VCE Certificate.

Most studies have four units, but it is not necessary to select all four units.
Each unit lasts for one semester, or half-year. Units 1 and 2 are usually taken
in Year 11. Units 3 and 4, which are more advanced, are usually taken in Year
12 however in some instances students may take up to two Unit 3 & 4
sequences in Year 11.

All Year 10 students undertake one unit of VCE Industry and Enterprise and a
number of students select up to two additional VCE units as electives. While
Units 1 and 2 can be selected as single units, subjects in Units 3 and 4 must
be selected as a sequence.

What is a VCE Program?

A normal VCE Program at Kyneton Secondary College consists of twelve
units at the Unit 1 and 2 levels, usually undertaken at Year 11, and ten units
at the Units 3 and 4 levels, usually undertaken in Year 12.

Variation may occur if students commenced their VCE program in Year 10, or
choose to select a Unit 3/4 sequence of study at Year 11 or an additional
study at Year 12. Students who are capable may choose to study University
Enhancement studies.

In order to gain their VCE a student needs to satisfactorily complete at

least 16 units including:

1 three units of English/English Literature/English Language, and

1 a sequence of Units 3 and 4 in three studies, including VET 3 and 4
sequences, in addition to English / English Literature / English Language..

At Kyneton Secondary College a comprehensive range of subjects is offered
to ensure that students can develop a program that enables them to meet
their personal career and further study goals.
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What is VCAL?

The Victorian Certificate of Applied Learning (VCAL) is a hands-on option for
Years 11 and 12 students.

The VCAL gives students practical work-related experience, as well as literacy
and numeracy skills. It provides the opportunity to build personal skills that
are important for life and work and, like the Victorian Certificate of Education
(VCE), it is a recognised qualification.

Students who do the VCAL are likely to be interested in going on to training at
Technical and Further Education (TAFE), doing an apprenticeship, or getting
a job after completing school.

The VCAL"s flexibility entadypragamthatudent s t o
suits their interests and learning needs. Fully accredited modules and units
are selected for the following four compulsory strands:

Literacy and Numeracy Skills

Industry Specific Skills

Work Related Skills

Personal Development Skills which are embedded in the course

The additional selections of three mainstream VCE or VET subjects are
also required.

E

Acceptance into the VCAL program at Year 11 and at Year 12 is based on
application, an interview and commitment to a code of conduct.

What is Vocational Education and Training
(VET) In the VCE?

VET in the VCE is designed to reinforce classroom learning with hands on
training and practice in industry. A VET program enables Year 11 and 12
students to complete a nationally recognised vocational qualification whilst
completing their VCE.

VCEVET programs help students become ,job r
general education, broad vocational skills and the ability to take on further
study as skill requirements change.

VCE VET programs enable students to obtain direct experience of business
and industry. They enable students to explore their interests and build on part-
time work experiences. They assist in the development of confidence and self
esteem.
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Most of the VCE VET programs offered at Kyneton Secondary College require
students to undertake a structured work placement as part of the program.
The work placements are either in a week-long block or on a one day a week
basis. However other arrangements may be made in some circumstances.

Most of the VET programs require students to undertake training with a
Registered Training Organisation (RTO). Kyneton Secondary College is
currently in partnerships with Bendigo Regional Institute of TAFE, Sacred
Heart College, Box Hill TAFE Institute, Victoria University Sunbury, Student
Training for Hospitality Services, the Victoria University of Technology (TAFE)
and others as our RTOs.

Assessment in the VCE

To complete a unit in the VCE students are required to undertake and
complete to a satisfactory standard, the stated Learning Outcomes. Students
undertaking VET programs are required to demonstrate competence in each
of the units undertaken. This may happen in the work place or the class room
environment.

Each unit includes a set of two to four learning outcomes. A student is
required to achieve these outcomes to satisfactorily complete the unit.
Achievement of the outcomes is based on the teacher's assessment of the
student's performance on the assessment tasks designated for the unit.
Student achievement at Unit 1 and 2 levels will be reported using an A+ to E
scale.

Units 3 and 4 studies have both school-based assessment and externally set
examinations. School Assessed Coursework (SAC) is made up of a number of
assessment tasks that are specified in the study design. They are used to
assess the learning outcomes through the regular teaching and learning
program. In the majority of cases these tasks are to be completed in class
time and within a designated timeframe. Studies in the Arts and Technology
KLA will require students to complete School Assessed Tasks (SATSs) such as
the construction of artwork or a piece of furniture or some other product.

The assessment breakdown for each unit is included at the end of their
description in this handbook.

All school-based assessment is subject to statistical moderation by the
Victorian Curriculum and Assessment Authority against the end of unit
external examinations.

The Victorian Curriculum and Assessment Authority (VCAA) will report the
overall achievement of students in Units 3 and 4 as a study score on a scale
of 0 to 50 and an ENTER score will be calculated by VTAC upon successful
completion of the VCE.
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Homework Study Program

In the Senior Sub-School (Years 10, 11 & 12), all students are expected to do
regular homework. Students cannot expect to fully understand and retain the
knowledge and skills they study in class unless this work is revised and
extended at home.

Homework means not only the completion of assignments, projects, reading,
skills exercises and other specific tasks, but also includes regularly revising
and summarising notes, re-attempting areas which were found difficult,
catching up on work missed due to absence, memorizing certain facts, noting
guestions to ask the teacher, and reading and working ahead of class.

In other words, there is always some homework to do!

The recommended amount of homework for students in the Senior Sub-
School is:

1 VCE/VET/VCAL Units 1&2: minimum of 2.5 hours per Study
=6 x 2.5 =15 hours per week for the typical Year 11 student

1 VCE/VET/VCAL Units 3&4: minimum of 3 hours per Study
=5 x 3 =15 hours per week for the typical student with increases as the year
progresses and exams get closer!

(Students studying VCE/VET Units 1&2 in Year 10 need to add the
appropriate time period. Similarly for students studying Units 3&4 in Year 11,
and for those studying VCE/VET Units in Year 12)

To support you in planning your homework / study program efficiently,
complete the attached tables over the next week and discuss the results with
your parents as well as your year level co-coordinator or a teacher with whom
you have a good relationship.

How do you shape up?
How does this correspond to your assessments last semester/year?
How will this relate to your ambitions in the future?

1 In the first table, set out everything you do each day during a typical
school week. Include sporting and work commitments, leisure time and
other activities. Clearly show where you can find the recommended
number of hours for homework.

1 In the second table, write down the actual subjects for which homework
is done over the next week. Clearly indicate what kind of homework
was done and how long was spent doing it.
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NAME: FORM:

List your subjects/VCE/VET/VCAL Studies for Semester 1 & 2

TABLE 1

In this first table, set out everything you do each day during a typical school
week. Include sporting and work commitments, leisure time and other
activities.

Clearly show where you can find the recommended number of hours for
homework.

Time Monday | Tuesday | Wed. | Thursday | Friday | Saturday | Sunday

7-8am

8-9am

9am:1pm

Lunch

2:3.30pm

4-5pm

5-6pm

6-7pm

7-8pm

8-9pm

9-10pm

10-11pm

TABLE 2
In this table, write down the actual subjects for which homework / revision is
done over the next week. Clearly indicate what kind of homework was done.

Subject/Study | Homework (specify what you did) Time | Date
spent | due
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Course Selection

Process and Timeline

Years 10to 11
Mid August Overview of Course Counselling Process at
Year 10 Assembly

Wednesday 12" August Parent Information Evening 7 — 8.30pm.
Key Learning Area representatives will be in
attendance to provide assistance to parents
and students.

Teams of teachers visit individual Year 10 classes to distribute packages of
information, discuss the process and timeline and to begin individual
counselling of students. The Industry & Enterprise classes of Semester 1 are
already well on the way in preparing for possible choices.

It may be appropriate for parents/guardians to make additional appointments if
they need further clarification as to theil

Forms are due Friday the 21°' August 2009.

Any student who does not submit their form by the due date may miss out on
their first choices.

Years 11 to 12

Individual Counselling of students in Year 11 will take place after the
Year 10 -11 Information Session where necessary.

Students will be addressed at level assemblies and Mr Bromley will be
available during lunchtimes as well as with appointments.

Ms Maddocks, Ms Burton, Mr Bromley, Ms Hasell, Mr Sheahan and
Mr Bruffel will conduct personal interviews with parents of students whose
selection for Year 12 requires further clarification.

The Year 11 to 12 Selection forms are due Friday the 21°' August 2009.

All selections will be reviewed and further interviews will be conducted where
necessary.
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General Advice to Students Regarding
Selection of a Senior School Program

1 Choose subjects that interest you.
1 Choose subjects you think you will be good at.

1 Choose subjects you need for the TAFE or university courses
that interest you.

1 Keep your options open by selecting the Maths that you think
you are capable of doing.

1 Do not choose subjects purely on the basis of a potentially high
Equivalent National Tertiary Entrance Ranking (ENTER).

1 When in doubt, or confused, seek advice. This advice can be
sought within the school from the Careers counsellor, current
VCE subject teachers, or KLA Leaders. Outside agencies,
including Centrelink, TAFE Colleges, and Universities can
provide very useful information regarding employment and
further training requirements. Attendance at Open Days for
the various institutions is a valuable experience.

1 Refer to the various available publications regarding careers
eg. The Job Guide, OZJAC, Victorian Tertiary Entrance
Requirements 2010 (VICTER 2010), newspaper lift-outs from
the Herald Sun and the Age regarding Tertiary Entry 2010.

1 Use the electronic media to assist you. Refer to your JIGCAL
results and follow the recommendations.

1TGive every subject your ,best
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ENGLISH KLA

VCE English aims to enable students to develop their critical understanding
and control of the English language. Classroom activities integrate the skills of
reading, writing, speaking, listening and thinking.

The VCE English requirement

Students are required to complete three units from the English group in order
to satisfy the requirements of the VCE. In summary these are to include a
minimum of Unit 1 and 2 English, Literature, English Language, or Foundation
English and one sequence from English 3 and 4, Literature 3 and 4 or English
Language 3 and 4 over their two-year VCE. The normal combination for
students used to be English Units 1, 2, 3 and 4 but now students can also
complete Literature Units 1, 2, 3 and 4 and English Language Units 1, 2, 3
and 4.

Literature or English Language 3 and 4 can be substituted for Units 3 and 4
English. Foundation English is intended as a bridging course into the VCE or
as a program for students who intend to leave at the end of Unit 1 and 2. Itis
not regarded as appropriate preparation for Unit 3 and 4 English, Literature or
English Language.

Units in the English KLA include: English 1 - 4, Foundation English 1 - 2,
Literature 1 - 4 and English Language 1 - 4 .

Sample Program - English

Semester 1 | English 1 Literature 1 | History 1 LOTE 1 IT in action Theatre
1 Studies 2
Semester 2 | English 2 Literature 2 | History 2 LOTE 2 IT pathways | Theatre
2 Studles 1
Semester 3 | English 3 Literature 3 | History 3 LOTE 3 IT
applications \
3
Semester 4 | English 4 Literature 4 | History 4 LOTE 4 IT
applications \
4

Studies in this area may lead on to further educational opportunities in TAFE
Humanities or Social Science programs or University Arts, Humanities
Journalism, or Education degrees and is a prerequisite for various courses.
All areas of further study and employment require appropriately developed

communication skills.
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English

Rationale

The English language is central to the way in which students understand,
critique and appreciate their world, and to the ways in which they participate
socially, economically and culturally in Australian society. The study of English
encourages the development of literate individuals capable of critical and
imaginative thinking, aesthetic appreciation and creativity.

Structure
The study is made up of 4 units.

Unit 1.

The focus of this unit is on the reading of a range of texts, particularly
narrative and persuasive texts, in order to comprehend, appreciate and
analyse the ways in which texts are constructed and interpreted. Students will
develop competence and confidence in creating written, oral and multimodal
texts.

Unit 2

The focus of this unit is on reading and responding to an expanded range of
text types and genres in order to analyse ways in which they are constructed
and interpreted, and on the development of competence and confidence in
creating written, oral and multimodal texts.

Unit 3

The focus of this unit is on reading and responding both orally and in writing to
a range of texts. Students analyse how the authors of texts create meaning
and the different ways in which texts can be interpreted. They develop
competence in creating written texts by exploring ideas suggested by their
reading within the chosen context, and the ability to explain choices they have
made as authors.

Unit 4

The focus of this unit is on reading and responding in writing to a range of
texts in order to analyse their construction and provide an interpretation.
Students create written or multimodal texts suggested by their reading within
the chosen context and explain creative choices they have made as authors in
relation to form, purpose, language, audience and context.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.
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Assessment
Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Unit 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Unit 3and 4

School-assessed coursework and examinations

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

End-of-year examination: 50 per cent.

Foundation English

Rationale

The foundation English course is designed for students who need additional
time and assistance to strengthen and refine their literacy skills to support
their study in VCE English Units 1 — 4 and in other VCE/VCAL studies. The
course will draw on and strengthen the knowledge and skills students have
acquired about texts and language in previous English studies. Foundation
English is designed as a bridging course into the VCE.

The most likely pathway is for students to complete Foundation English Units
1 and 2 before proceeding to VCE English Units 1 and 2.

An extensive counselling process is required prior to students being
recommended to undertake Foundation English.

Structure

The Foundation English course is designed around one compulsory area of
study, Essentials of English, and six optional areas of study from which one
will be selected for study in each unit.

Compulsory area of study:

Area of study 1: Essentials of English. This area of study is compulsory in
Units 1 and 2.

Optional areas of study:

Two of the following areas are to be selected for study, one in each of Units 1
and 2.

Area of study 2: Communication and the workplace

Area of study 3: Technology and communication

Area of study 4: The study of multimedia texts

Area of study 5: The analysis and construction of argument

Area of study 6: Effective research

Entry
There are no prerequisites for entry to Units 1 and 2.
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Assessment
Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Literature

Rationale

The study of literature focuses on the enjoyment and appreciation of reading
that arises from discussion, debate and the challenge of exploring the
meanings of literary texts. Students reflect on their interpretations and those
of others.

The study is based on the premise that meaning is derived from the

relationship between the text, the context in which it was produced and the

experience of life and literature the reader brings to the texts. Accordingly, the

study encompasses texts that vary in form and range from past to

contemporary social and cultural contexts. The study of literature encourages

i ndependent and critical thindweing in stude:
responses to texts, which will assist students in the workforce and in future

academic study.

Structure
The study is made up of four units.

Unit 1

This unit focuses on the ways literary texts represent human experience and

the reading practices students develop to deepen their understanding of a

text. Students respond to a range of texts personally, critically and creatively.

This variety of approaches to reading invites questions about the ideas and

concerns of the text. While the emphasisisonst udent s ¢l ose engag
with language to explore texts, students also inform their understanding with

knowledge of the conventions associated with different forms of text, for

example poetry, prose, drama and/or non-prints texts.

Outcome 1: Readers and their responses
Outcome 2: Ideas and concerns in texts
Outcome 3: Interpreting non-print texts

Unit 2

The focus of this wunit is on students
Students deepen their understanding of their responses to aspects of texts

such as the style of narrative, the characters, the language and structure of

the text.

cri
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Students extend their exploration of the ideas and concerns of the text. They
understand the ways their own culture and the cultures represented in the text
can influence their interpretations and shape different meanings. Students
make comparisons between texts and identify some of the relationships that
exist through features such as the language, characterisation and ideas.

Outcome 1: The text, the reader and their contexts
Outcome 2: Comparing texts

Unit 3

This unit focuses on the ways writers construct their work and how meaning is
created for and by the reader. Students consider how the form of text (such
as poetry, prose, drama, non-print or combinations of these) affects meaning
and generates different expectations in readers, the ways texts represent
views and values and comment on human experience, and social, historical
and cultural contexts of literary works.

Outcome 1: Adaptations and Transformations
Outcome 2: Views and Values and Contexts
Outcome 3: Considering Alternative Viewpoints.

Unit 4

This unit focuses on students®" creative an
Students consider the context of their responses to texts as well as the

concerns, the style of the language and the point of view in their re-created or

adapted work.

In their responses, students develop an interpretation of a text and learn to
synthesise the insights gained by their engagement with various aspects of a
text into a cogent, substantiated response.

Outcome 1: Creative Responses to Texts
Outcome 2: Close Analysis

Assessment
Satisfactory completion
Demonstrated achievement of the set of outcomes as specified for the unit

Levels of Achievement

Units 1 & 2: A range of school based assessment tasks, including end of unit
exams, will be utilised to record the standard achieved by students.

Units 3 & 4: School assessed coursework and an end-of-year examination
Unit 3 school-assessed coursework: 25 %

Unit 4 school-assessed coursework: 25%

Unit 3 & 4 examination: 50%
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English Language

Rationale

Language is central to human life. Learning about language helps us to
understand ourselves and the world in which we live. Language is the
cornerstone of social cohesion.

This study aims to combine learning about the nature of language in human
thought and communication with learning how to use English more effectively
and creatively. It is informed by the discipline of linguistics and integrates a
systematic exploration of the nature of the English Language. Students
develop skills in the description and analysis of a diverse range of spoken and
written English texts.

A knowledge of how language functions helps develop skills is useful in any
field in which attention is paid explicitly to language, such as communications,
communication disorders, speech and reading therapy, pre-school and
primary education, foreign language and English teaching. These skills also
have a profound impact upon and are central to areas such as psychology,
cognitive science, computer science and philosophy.

Structure
The study is made up of four units.

Unit 1 - Language and Communication

The focus of this unit is language and its use in communication. The use of
language is an essential aspect of human behaviour, the means by which
individuals relate to the world, to each other, and to the community of which
they are members. This unit focuses on the nature and functions of language
itself and the way language is organised so that it provides its users with the
means by which they can make sense of their experience and have contact
with others. It enables students to explore the informational and expressive
functions of language in an individual, and the relationship between speech
and writing as the dominant modes of use.

Area of Study 1 - The Nature and Functions of Language

Area of Study 2 - Language Acquisition

Unit 2 - Language change

The focus of this unit is language change. Languages are dynamic and
change is an inevitable and a continual process. Engaging with texts from the
past can show us how all subsystems of the language system are affected -
phonetics and phonology, morphology and lexicology, syntax, discourse
analysis and semantics, and how English has altered over the centuries and
how it continues to evolve today. This unit explores the concepts of change,
especially within Australian English, and aims to give students insight into the
what, how and why of these changes. Particular attention is paid to attitudes
to language change.

Area of Study 1 - English Across Time

Area of Study 2 - Englishes Across the Globe
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Unit 3: Language in society

The focus of this unit is language in its social setting. Through language we
communicate information, ideas, attitudes, prejudices and ideological stances.
Language varies according to both the user and its occasion of use. There is
a range of attitudes within society to the different varieties of language we
use. Language is a means of societal interaction. It is indicative of power
structures both through the choice of a particular variety of language, and
through the way in which that language variety is used in processes of
inclusion and exclusion.

Language is also a means of identifying and defining individual and group

membership. Through it we indicate how we want others to perceive us.

Language marks group boundaries, as it is
and ,them".

Area of Study 1 - Language Variation according to users

Area of Study 2 - Language Variation according to use

Unit 4: Texts in their Australian contexts

The focus of this unit is texts in their contexts. Language is always
encountered as text and it is in the large range of texts that much of the
meaning of a culture, its values, knowledge and ideologies, are constructed.
This unit provides a framework for the study of texts by looking at various
dimensions of style: the grammatical and discourse structure of language; the
choice and meanings of words within texts; how words are combined to
convey a message; the purpose in conveying a message; and the particular
context in which a message is conveyed. The aim is to describe the
interrelationship between words, sentences and text to discover how they
construct their message.

By considering the stylistic features used in spoken and written varieties of
English, students can gain insight into the effect the speaker or writer is trying
to achieve, why the speaker or writer has chosen particular stylistic features,
and how the speaker or writer uses language to influence their respective
audiences.

Area of Study 1 - Spoken Language

Area of Study 2 - Written Language

Assessment

Satisfactory Completion

Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement
Units 1 and 2
Individual school decision based on levels of achievement.

Units 3and 4

The Victorian Curriculum and Assessment Authority will supervise the

assessment of all students undertaking Units 3 and 4. In English Language

the student“s | evel of achi elhassessedt wi | | be
coursework and an end-of-year examination. Percentage contributions to the

study score in English Language are as follows:

» Unit 3 school-assessed coursework: 25 per cent
» Unit 4 school-assessed coursework: 25 per cent
» End-of-year examination: 50 per cent
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THE ARTS KLA

Learning in the Arts addresses essential elements that provide important ways
of experiencing, developing representing and understanding ideas, emotions,
values and cultural beliefs.

Studies in the Arts engage students as makers or producers, as performers or
presenters, as audience members, as critics or as arts theorists. They
experience the arts through creating, making and presenting, understanding
critical and aesthetic aspects, and studying the arts in past and present.

Units in the Arts KLA include: Art1 - 4, Drama 1-4, Media 1 — 4, Visual
Communication 1 - 4, Music Performance 1 - 4, Studio Arts 1 - 4 and Theatre
Studies 1 — 4.

Sample Program: Art

English 1 Studio Visual ITinaction1 | Media | Theatre
Semester 1 Arts 1 Communication 1 1 Studies 2
English 2 Studio Visual IT pathways 2 | Media | Theatre
Semester 2 Arts 2 Communication 2 2 Studies 1
English 3 Studio Visual Australian Media | Theatre
Semester 3 Arts 3 Communication 3 History 3 3 Studies 3
English 4 Studio Visual Australian Media | Theatre
Semester 4 Arts 4 Communication 4 History 4 4 Studies 4

Sample Program: Performing Arts

Semester 1 English1 | Music Drama 1 General Literature 1 | Theatre
Performance 1 Maths 1 Studies 2
Semester 2 English 2 | Music Drama 2 General Literature 2 | Theatre
Performance 2 Maths 2 Studies 1
Semester 3 English 3 | Music Drama 3 Further Literature 3 | Theatre
Performance 3 Maths 3 Studies 3
Semester 4 English 4 | Music Drama 4 Further Literature 4 | Theatre
Performance 4 Maths 4 Studies 4

Studies in this area may lead on to further educational opportunities in TAFE
Art or Graphic Design programs or University Visual Arts, Performing Arts,
Design, Media, Drama or Education degrees.

Many performing arts students have part time employment in the music
industry.

Theatre studies students are involved in the staging of the annual school
production.

Some students have undertaken VET programs in the performing and visual
arts through outside providers in the past and this may be a further option for
students.
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Art

Rationale

The VCE Art study recognises art as an integral part of our lives. Artis a
potent and dynamic visual language through which we are able to
communicate personal experiences, ideas, cultural values and beliefs. In both
the process of making and examining art, students can realise the power to
inspire change through imagination, creativity and innovation.

Within the VCE Art study, theoretical research and investigation informs

artmaking. Students are encouraged to recognise the interplay between

research and artmaking. This provides students with an informed context that

supports an awareness of art as a tool for cultural and personal

communication, in addition to providing stimulus and inspiration for their own

artmaking. The study acknowledges the value of creativity and analytical

thinking in preparing students for today"s
flexibility, adaptability and risk-taking. Students develop their visual language

through personal and independent learning by combining a focused study of

artworks with practical artmaking.

Structure

The study is made up of four units based on Analytical Frameworks. Each unit
deals with specific content contained in areas of study and are designed to
enable students to achieve a set of outcomes for that unit. Each outcome is
described in terms of key knowledge and key skills.

Unit 1

Outcomel: On completion of this unit the student should be able to analyse
and interpret a variety of artworks using the Formal Framework and the
Personal Framework.

Outcome 2: On completion of this unit the student should be able to present
visual creative responses that demonstrate their personal interests and ideas
through trialling techniques, materials and processes.

Unit 2

Outcome 1: On completion of this unit the student should be able to analyse,
interpret, compare and contrast artworks from different cultures using the
Formal Framework and the Cultural Framework.

Outcome 2: On completion of this unit the student should be able to
demonstrate technical and artistic development in the presentation of visual
responses that include one finished artwork, through the exploration of
selected media, materials and techniques.
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Unit 3

Outcome 1: On completion of this unit the student should be able to use the
Analytical Frameworks to analyse and interpret artworks produced before
1970 and artworks produced since 1970, and compare and contrast the
meanings and messages of artworks produced before 1970 with those of
artworks produced since 1970.

Outcome 2: On completion of this unit the student should be able to explore
personal ideas and concepts through a conceptual and practical investigation
including at least one finished artwork, using selected Analytical Frameworks
to reflect upon and annotate their work.

Unit 4

Outcome 1: On completion of this unit the student should be able to discuss
and debate an art issue using selected artist/s works as context, and present
their informed opinion with reference to artworks and with the support of
selected commentaries and relevant aspects of the Analytical Framewaorks.
Outcome 2: On completion of this unit the student should have progressively
communicated ideas, directions and/ or personal concepts in a body of work
that includes at least one finished artwork, having used selected Analytical
Frameworks to underpin reflections on their artmaking.

Entry
There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit
3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

Demonstrated achievement of outcomes specified for the unit.

Units 3and 4

School-assessed Coursework, School-assessed Task, and an end-of-year
examination:

Units 3 and 4 School-assessed Coursework: 20 per cent

Units 3 and 4 School-assessed Task: 50 per cent

Units 3 and 4 examination: 30 per cent.
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Drama

Rationale

The study of Drama focuses on the creation and performance of characters,
narratives and stories. Students draw on a range of content and use of role
and expressive skills to create, embody and present dramatic works. It
focuses on the development of expressive skills within dramatic structures
and the development and performance of characters, achieved through the
refinement of skills, techniques and processes in the creation and
presentation of dramatic works.

Unit 1. Drama Storytelling

The unit focuses on creating, presenting and analysing a devised
performance that includes cultural and/or community experiences and stories.
Students devise their own performance and present their ideas to a live
audience.

Unit 2: Creating Australian Drama

This unit focuses on the use of documentation of the processes involved in
constructing a devised solo or ensemble performance. Students create,
present and analyse a performance based on elements from a contemporary
or historical Australian context.

Unit 3: Ensemble Performance Unit4: Solo Performance

Unit 3 focuses on non-naturalistic drama from a range of contemporary and/or
cultural performance traditions. Non-naturalistic performance styles and
associated theatrical conventions are explored in the creation, development
and presentation of an ensemble performance. Unit 4 focuses on the use of
stimulus material and resources from a variety of sources to create and
develop character/s within a solo performance. Students complete two solo
performances.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Participation in drama
classes during levels 9, 10 and production will be an asset. Students must
undertake Unit 3 prior to undertaking Unit 4. Students also need to be
prepared to rehearse and perform outside of school hours.

Assessment

Satisfactory Completion

Demonstrated achievement of outcomes specified for the unit.
Levels of Achievement

Units 1 and 2

A range of school-based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed tasks and an end-of-year examination

Unit 3 and 4 school-assessed coursework: 40 per cent

Unit 4 Written Examination: 25 per cent

Unit 4 Performance Examination: 35 per cent
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Media

Rationale

The media influences and shapes our responses to life events, playing an
important role in the creation of personal, cultural and national identity. A
study of the media is crucial if we are to understand how and why the media
seek to influence us through the selection and construction of images of the
world.

The study of media includes media forms such as film, television,
photography, print-based media and digital media technologies. There is an
emphasis on the use of computers to plan and produce media products. The
Media study is relevant to students with a wide range of expectations,
including those who wish to pursue further formal study of tertiary level or in
vocational education and training settings.

Structure
The study is made up of four units:

Unit 1. Representation and technologies of representation
Students study how technology is used by the media to influence, inform and
entertain.

Areas Studied:
1 Representations present in media texts, like advertising and films
1 Semiotics — the theory of media codes
1 Social values and popular culture
1 The nature and use of media technology
1 The influence of new media technologies.
Unit 2: Media production and the media industry
Students will explore stages and roles in media production.

Areas Studied:
1 Specialist stages and roles in media production
1 Technigues to engage an audience
1 Media ownership
1 Media programming in Australia.

Unit 3 - Narrative and media production design

Areas Studied:
1 Production and story elements in fictional media narratives, like films
1 Film style (genre)
1 Designing and planning a media product (e.g. a short video)
1 Application of media technology.
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Unit 4: Media process, social values and media influence

Areas Studied:
1 Creating a media product (short video) from a script and storyboard
1 The influence of social values in construction media tests
1 The nature and range of media influence.

Assessment
Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams will

be used to record the student®“s | evel of a
Units 3 and 4

The Victorian Curriculum and Assessment Authority will supervise the
assessment of all students undertaking Units 3 and 4.

In the study of Media School-assessed Coursework, a School-assessed Task
andanend-of-y ear examination will determine the
achievement. Percentage contributions to the study score in Media are:

Unit 3 School-assessed Coursework: 8 per cent

Unit 4 School-assessed Coursework: 12 per cent
Unit 3 and 4 School-assessed Task: 35 per cent

End-of-year examination: 45 per cent

Music Performance

Rationale

VCE Music offers students opportunities to approach the study of music as a
performer, as a creator of music works or arrangements and as a person who
studies music works from diverse cultural and historical traditions. Through a
study of the music of others and experimentation in their own music making,
students are able to demonstrate and discuss meaning in music.

At Kyneton Secondary College, students can follow a course of study in Music
Performance in Units 1 and 2 and solo Performance in Units 3 and 4.

Structure
The study is made up of 4 units.
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Unit 1: Music Performance

This unit focuses on performance in solo and group contexts, studying
approaches to performance and performing, and developing skills in aural
comprehension. Students present a solo and a group performance,
demonstrate prepared technical work and perform previously unseen music.

Unit 2: Music Performance
This unit further develops skills in practical music and performance in solo and
group contexts.

Students present a prepared program/s of solo and group works, demonstrate
prepared technical work, perform previously unseen music and develop skills
in aural comprehension.

Selected works are analysed to enhance performance interpretation and to
understand their context, influences, characteristics and styles. This unit also
focuses on music language that is relevant to performance and used to
analyse, compose or improvise music.

Unit 3: Music Solo Performance

This unit focuses on the preparation and presentation of solo works. Students
use performance techniques to develop understanding and interpretation of a
range of styles. Music performance skills are broadened by ensemble
performance, solo technical work and unprepared performance. Music
language knowledge, aural comprehension skills and understanding of the
structure and characteristics of an ensemble work are also developed.

Unit 4: Music Solo Performance

This unit focuses on the preparation and presentation of a solo program of
works, demonstrating through performance an understanding of interpretation.
Music performance skills are extended by development of technical work in
ensemble performance and unprepared performance skills, and studies in
aural comprehension. Understanding and recognition of musical
characteristics of an ensemble work are further developed.

Entry

There are no prerequisites for entry into units 1, 2 and 3. It is, however,
necessary that students are confident in reading music notation in at least one
clef. Previous experience in music theory (eg. AMED Theory, Musicianship or
Music Craft) is beneficial but not essential.

Please note that students may be required to undertake an interview and
i nfor mal audition i f the VCE teacher

Assessment

Satisfactory Completion

The award of satisfactory completion for a unit is based on a decision that the
student has demonstrated achievement of the set of outcomes specified for
the unit.
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Levels of Achievement

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

VCE Music Solo performance Units 3 and 4

Unit 3 school-assessed coursework: 15 per cent

Unit 4 school-assessed coursework: 10 per cent

End-of-year Solo performance recital examination: 50 per cent
End-of-year Aural and written examination: 25 per cent.

Studio Arts

Rationale

Studio Arts encourages and supports students to recognise their individual
potential as art makers and presents a guided process to assist their
understanding and development of art making. The study establishes
effective art practices through the application of an individual design process
to assist the student ™ s plreoatlesstuderdssio of a f ol
specialise in a particular form of studio production. Students generate, explore
and communicate ideas through specific studio art forms, and develop and
use specialised skills in a range of media and techniques. The theoretical
component of the study informs students” practice through an investigation of
how selected studio art forms have developed, an examination of artists
working methods and a study of professional practices and art industry issues.

Unit 1 Artistic Inspiration & Techniques

The focus of this unit is the investigation of sources of inspiration, which
generate creative activity and the exploration of a wide range of materials and
techniques as tools for translating ideas, observations and experiences into
visual form. The application of materials and techniques and interpretation of
sources of inspiration by artists from different times and locations is also
examined.

Unit 2 Design Exploration & Concepts
The focus of this unit is to establish an effective design methodology for the
production of art works and develop skills in the analysis of art works.

Unit 3 Studio Production & Professional Art Practices

The focus of this unit is the formulation of a personal exploration proposal that
creates a framework for the individual design process leading to the
production of a range of solutions. Students also examine traditional and
contemporary practices of artists together with the ways in which artists
develop distinctive styles and approaches to subject matter.
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Unit 4 Studio Production & Art Industry Contexts

The focus of this unit is to produce a cohesive folio of finished art works,
which resolves the aims and intentions set out in the exploration proposal
formulated in Unit 3. Students also examine different components of the arts
industry and issues relating to the public display, promotion and critique of art
works.

Entry

There are no prerequisites for entry to Units 1, 2. Students wishing to do units
3 & 4, without having done units 1 & 2 in Studio Arts, MUST discuss this with
an Art teacher before enrolling.

Assessment

Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed tasks and an end-of-year examination
Unit 3 school-assessed coursework: 33 per cent

Unit 4 school-assessed coursework: 33 per cent

Units 3 and 4 examination: 34 per cent.

Theatre Studies

Rationale

The study of Theatre Studies focuses on the interpretation of play scripts and
the production of plays from the pre-modern era to the present day. Students
apply stagecraft including acting, to study the nature, diversity and
characteristics of theatre as an art form. They learn about key theatrical
developments and develop awareness of the traditions and histories of
theatre. Unit 2 and 3 are completed
own developed work can be put into practice in a live performance.

Unit 1: Theatrical styles of the pre-modern era.

This unit focuses in the application of acting and other stagecraft in relation to
theatrical styles of the pre-modern era. Students work with play scripts prior to
the 1880s such as Elizabethan and Greek Theatre styles in both their written
form and in performance.
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Unit 2: Theatrical styles of the modern era.

This unit focuses on studying theatrical styles and stagecraft through working
with play scripts in both their written form and in performance with an
emphasis on the application of stagecraft. Students work with play scripts
from the modern era focusing on works from the 1880s to the present. Unit 2
is completed through the School Production.

Unit 3: Production development. Unit 4: Performance Interpretation.
Unit 3 focuses on an interpretation of a play script through the four designated
stages of production. Students specialise in two areas of stagecraft, working
collaboratively in order to realise the production of a play script. Students are
required to take an active role in the production process of the School
Production in their two areas of stagecratft.

In unit 4, students study a scene and interpret the monologue form within a
specified scene through acting and other appropriate areas of stagecratft.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Participation in drama
classes during levels 9, 10 and production will be an asset. Students must
undertake Unit 3 prior to undertaking Unit 4. Students also need to be
prepared to rehearse and perform outside of school hours.

Assessment

Satisfactory Completion

Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

Assessment includes an end-of-year performance examination and written
examination. Percentages contributions to the study score are as follows:
Units 3 and 4 school-assessed coursework: 45 per cent

Units 3 and 4 end-of-year performance examination: 25 per cent

Units 3 and 4 end-of-year written examination: 30 per cent

Visual Communication and Design

Rationale

We live in a world where visual communication dominates our environment.
This study is intended to assist students in the understanding and use of visual
means to communicate information. It introduces the design process as a
means to convey concepts and devise solutions to design problems. The study
of the vocabulary of design and visual communication includes an
understanding and application of drawing conventions, design elements and
design principles as well as the function of design in communication.
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It also teaches students to think about, develop opinions, discuss and write
about visual communication from within their own world and from the past, and
to understand that all design is influenced by the context in which it is made.

Structure
The study is made up of four units:

Unit 1 - Visual Communication

The main purpose of this unit is to introduce students to instrumental and
freehand drawing of objects from direct observation, the design elements and
principles, the use of information and communications technology and an
understanding of the design process.

Unit 2- Communication in Context

This unit introduces many practical techniques and methods of production. It
covers the application and development of skills in instrumental and freehand
drawing. The ways in which information and ideas are communicated visually
will be explored through analysing the design work of others and students will
develop an understanding of how design reflects its audience and context.

Unit 37 Visual Communication Practices

This unit enables students to apply the visual communication production
process to satisfy specific communication needs. Students will investigate the
production of visual communications in a professional setting, and analyse and
evaluate examples of a range of visual communications.

Unit 47 Designing to a Brief

The main purpose of this unit is to enable students to prepare one design brief
and design and produce developmental work and two final presentations based
on the brief.

Entry

There are no prerequisites for entry to Unit 1 and 2. However students are
encouraged to undertake an elective in Viscom at Year 10 if intending to
continue at VCE level. Students wishing to do Units 3 & 4, without having done
Units 1 & 2, MUST discuss this with an Art teacher for recommendation.

Assessment
Satisfactory Completion - Demonstrated achievement of all set outcomes.
Levels of Achievement

Units 1 and 2

Arangeof school based assessment tasks (SAT" s
will be utilised to record the standard achieved by students.

Units 3and 4

School-assessed coursework (SAC) and an end-of-year examination.
Unit 3 school-assessed coursework (SAC): 33 percent

Unit 4 school-assessed task (SAT): 33 percent

End-of-year examination (based on Unit 3 and 4 coursework): 34 percent
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HEALTH AND PHYSICAL EDUCATION
KLA

Studies in the Health and Physical Education area promote understanding of
physical activity and movement, food and nutrition, health, safety, and human
development and human relations.

It assists students to develop the knowledge and skills required to make
informed decisions, plan strategies and implement and evaluate actions that
promote growth and development, participation in physical activity, fitness,
effective relationships and the safety and health of individuals and groups.

It enables students to undertake an active part in creating environments that
support health and participation in physical activity, and that contribute to
community debate and discussion of these issues.

Units in the Health and Physical Education KLA include: Health and
Human Development 1 - 4, Physical Education 1 - 4 and Outdoor and
Environmental Studies 1 - 4

SAMPLE PROGRAM: RECREATION / OUTDOOR EDUCATION

Semester 1 | English 1 | Outdoor and | Geography 1 Physical General Biology 1
Environmental Education 1 Maths 1
Studies 1
Semester 2 | English 2 | Outdoor and | Geography 2 Physical General Biology 2
Environmental Education 2 Maths 2
Studies 2
Semester 3 | English 3 | Outdoor and | Geography 3 Physical Further
Environmental Education 3 Maths 3 \
Studies 3
Semester 4 | English4 | Outdoor and | Geography 4 Physical Further
Environmental Education 4 Maths 4 \
Studies 4

AMPLE PROGRAM: HEALTH / PHYSICAL EDUCATION

Semester 1 English 1 Health and Physical Biology 1 | Psychology 1 General
Human Education 1 Maths 1
Development 1
Semester 2 English 2 Health and Physical Biology 2 | Psychology 2 General
Human Education 2 Maths 2
Development 2
Semester 3 | English 3 Health and Physical Biology 3 | Psychology 3 ﬁ
Human Education 3 \
Development 3 k
Semester 4 English 4 Health and Physical Biology 4 | Psychology 4 ﬁ
Human Education 4 \
Development 4 L

Studies in this area may lead on to further educational opportunities in TAFE
Resource Management, recreation and health related programs or University
Human Movement, Health, Urban Studies, Recreation or Education degrees.
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Health and Human Development

Rationale

Through the study of VCE Health and Human Development, students
investigate health and human development in local, Australian and global
communities. The study of Health and Human Development is based on the
premise that health and human development needs to be promoted at an
individual level, and within group and community settings at national and
international levels, to maximise global development potential. This underpins
the structure of the four units of Health and Human Development. The study
also promotes the understanding that nutrition plays a major role in influencing
both health status and individual human development.

Structure
This study is made up of four units:

Unit 1: The health and devel opment of Aust
1 Understanding health and development

In this area of study students develop an understanding of the concepts of

health and individual human development. In investigating these concepts,

students explore the interrelationships that exist within and between them.

Students become aware of the differing methods for measuring health status.

1 Youth health and development

In this area of study students develop an understanding of the physical, social,
emotional and intellectual changes associated with the developmental stage

of youth. Students explore the importance of nutrition for the provision of

energy and growth during the lifespan stage of youth. They identify the

sources of nutrients and the specific functions they perform in the body. They
analyse the impact of food behaviours on the health and individual human
development of youth.

T Health issues for Australia®“"s youth
This area of study focuses on a range of health issues for youth. Students
investigate in detail one health issue relevant to youth. Possible health issues
suitable for investigation include mental health, asthma, diabetes, weight
iIssues, injury, tobacco smoking, alcohol use, illicit substance use, sun
protection, sexual and reproductive health, food allergies, homelessness and
cyber-safety. Students explore the impact of this health issue on all
dimensions of youth health and individual human development.

Unit 2: Individual human development and health issues

T The health and devel opment of Australia®"s
In this area of study students develop an understanding of the health and
individual human development of Australia“s children. St

period from conception to approximately twelve years. They explore the
physical development that occurs from conception to late childhood, as well
as the social, emotional and intellectual changes that occur from birth to late
childhood.
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1 Adult health and development

In this area of study, students gain an understanding of health and individual

human devel opment of Australia“"s adults, I/
explore the physical, social, emotional and intellectual changes that occur

during adulthood.

1 Health issues

In this area of study students identify a range of health issues that are having

an i mpact on Australia“s health system and
issue in detail. Health issues suitable for investigation include human rights

and ethics, medical technology, complementary and/or alternative health

services, environmental health, provision of rural health services, the ageing

population.

Unit 3: Australiads health

1 Understanding Australi a* s heal t h

In this area of study students develop an understanding of the health status of
Australians by investigating the burden of disease and the health of population
groups in Australia. Students examine the development of the NHPAs
(National Health Priority Areas) and their relationship to burden of disease in
Australia. They analyse initiatives designed to promote health relevant to the
NHPAs, and come to understand that nutrition is an important factor for a
number of the NHPAs.

1 Promoting health in Australia

In this area of study students examine different models of health and health
promotion. They investigate the roles and responsibilities of governments in
addressing health needs and promoting health for all through the provision of
a national health system and health promotion initiatives. Students examine
the role of government and non-government organisations in providing
programs and support for the promotion of healthy eating.

Unit 4: Global health and human development

1 Introducing global health and human development

In this area of study students explore global health, human development and
sustainability and their interdependencies. They identify similarities and
differences in the health status between people living in developing countries
and Australians, and analyse reasons for the differences. The role of the
United Nations Millennium Development Goals is investigated in relation to
achieving sustainable improvements in health status and human
development.

1 Promoting global health and human development

Students explore the role of international organisations including the UN and

WHO in achieving sustainable improvements in health and human

development. Students consider strategies designed to promote health and
sustainable human developme nt gl obal ly, as wel | as Aust
international health programs through AusAid and contributions to non-

government organisations.

Page 33



Senior School Handbook 2010

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.

Assessment
Levels of Achievement

Units 1 and 2
Demonstrated achievement of outcomes as specified for the unit..

Units 3and 4

I n VCE Health and Human Devel opment the st
will be determined by school-assessed coursework and an end-of-year

examination. The Victorian Curriculum and Assessment Authority will report

the student“s | evel of performance on each
grade from A+ to E or UG (ungraded). To receive a study score, students

must achieve two or more graded assessments and receive S for both Units 3

and 4. The study score is reported on a scale of 0-50; it is a measure of how

well the student performed in relation to all others who took the study.

Percentage contributions to the study score as follows:
e Uni t -d&sessedltaumsdwork: 25 per cent

e Uni t -absessedltaumsdwork: 25 per cent

* Eof-gear examination: 50 per cent

Outdoor and Environmental Studies

Rationale

Outdoor and Environmental Studies is a study of the ways humans interact
with and relate to natural environments. The study is directed towards
enabling students to make critically informed comment on questions of
environmental sustainability and to understand the importance of
environmental health, particularly in local contexts. In this study both passive
and active outdoor activities provide the means for students to develop
experiential knowledge of natural environments. Such knowledge is then
enhanced through theoretical study of natural environments from perspectives
of environmental history, ecology and the social studies of human—nature
relationships. The blend of direct practical experience of natural environments
with other more theoretical ways of knowing enables informed understanding
of human—nature relationships.

Human relationships with the natural environment, different understandings of

nature and motivations for interacting with natural environments are

considered. The study also focuses on human impacts on natural

environmentsandnat ur e*s i mpact on humans, with a p
outdoor recreation. Ecological, historical and social contexts of relationships

between humans and natural environments are investigated as well as use of

natural environments and the need to balance outdoor experiences and

conservation.
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Structure
The study is made up of four units:

Unit 1: Understanding outdoor experiences

This unit examines the ways in which humans understand and relate to nature
through experiences of natural environments. The focus is on the individual
and his/her personal relationship with the natural environment. This unit
provides an opportunity for students to explore the many ways in which nature
is understood and perceived. Through related outdoor experiences, students
develop the practical skills and knowledge required to live comfortably, with
minimal impact, in natural environments.

Unit 2: Environment impacts

This unit focuses on characteristics of natural environments, human impacts

on natural environments, and how changes to nature affect people. The focus

shifts from the individual s personal rel a
to society“"s interacti onltinsudestanalyseseof nat ur al
historical and contemporary conceptions of nature and human interactions

with nature, including Nature®"s i mpact on |
provides the means for studying nature®"s ||
ecological, social and economic implications of human impact on natural

environments. A clear understanding of the impact of technology and

changing human lifestyles on natural environments should also be developed.

Unit 3: Relationships with natural environments

The focus of this unit is the ecological, historical and social context of
relationships between humans and natural environments in Australia. The
impact of these relationships on natural environments is examined by
reflecting on the changing nature of human interactions and relationships with,
and perceptions of, the natural environment in Australia since human
habitation. The unit also considers the impact of these natural environments
on humans as expressed through contemporary relationships, the media and
behaviour in the outdoors. The dynamic nature of relationships between
humans and their environment and the factors involved in shaping these
relationships are also examined.

Unit 4: The future of humani nature interactions

This unit focuses on the sustainable use and management of natural
environments. It examines the contemporary state of environments in
Australia, considers the importance of the maintenance of natural
environments and examines the capacity of the natural environment to
support the future needs ofTheempbasisimr | d*“ s hul
this unit is on the need to develop a balance between human needs and the
conservation of natural environments. Students consider the skills needed to
be environmentally responsible citizens in the context of their lives. They
investigate current policies and management strategies for achieving and
maintaining healthy environments, and the actions that can be undertaken to
achieve and maintain healthy and sustainable environments in contemporary
Australian society.
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Assessment
Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Unit 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed coursework and an end-of-year examination.

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

End-of-year examination: 50 per cent

Students undertaking Outdoor and Environmental Studies at any level will be
required to make a total commitment to the outdoor and camps component
prior to undertaking the course. Many of these activities are to be conducted
outside of normal school hours. They will also need to be mindful of the costs
associated in relation to the compulsory camps and excursions. A guide to
costs associated at each level is available at the school, and a deposit of $400
is required at the commencement of the school year.

Physical Education

Rationale

Physical Education examines the biological, social and cultural influences on
participation and performance in physical activity. Theory and practice are
integrated in this study, through both the study of and participation in, physical
activity.

Structure
The study is made up of four units:

Unit 1 consists of two areas of study:

Area of study 117 Movement Analysis

The key focus is the explanation of how biomechanical and skill-learning
principles can be applied to motor skills to acquire and improve them.

Area of study 2 - Coaching for enhanced performance
The key focus is how coaches, coaching principles and techniques bring
about improved training and performance.

Unit 2 consists of two areas of study:

Area of study 1- Body systems and performance

The key focus examines how the musculoskeletal, cardio respiratory and
energy systems contribute to physical activity.
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Area of study 217 The impact of physical activity on the individual
The focus of this area investigates physical activities available to communities
and classifies these in terms of experiences.

Unit 3 consists of two areas of study:

Area of study 17 Monitoring and promotion of physical activity

This area focuses on participation patterns in physical activity and the
National Physical Activity guidelines, with students assessing their own or
ot her gtylevals $eitings based models and strategies are also used to
explain physical activity promotion.

Area of study 2- Physiological requirements of physical activity
The focus of this area is on providing energy for physical activity as well as
fatigue and recovery mechanisms.

Unit 4 consists of two areas of study:

Area of study 11 Enhancing fitness through training

The focus of this area is on the components of fitness and fithness assessment
from a physiological perspective. Students need to collect data (activity
analysis) and consider aspects of fithess testing and training, including
training principle application to various training methods, to apply theory in a
practical way.

Area of study 21 Strategies for enhancing sports performance

The focus of this area is on performance enhancement and includes injury
prevention, treatment, management and rehabilitation; dietary and nutritional
enhancement of performance; ethical considerations of ergogenic aids both
legal and illegal; the chronic effects of training and management of a training
load.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.

Assessment
Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Unit 1 and 2

A range of school-based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Unit 3and 4

School assessed coursework and an end-of-year exam
Unit 3 school-assessed coursework: 25 percent

Unit 4 school-assessed coursework: 25 per cent

Units 3 and 4 examination: 50 per cent
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LOTE KLA

There is an increasing recognition regarding the importance of developing
communicative competence in a broad range of languages.

The study of Languages Other Than English enables students to prepare for a
broader range of experiences in their future through use of the chosen
language in social and cultural activities, including leisure, work and further
study.

It enables students to appreciate and respect the views of others and the
ways of life, literature and thought in communities where the language is
used.

There are opportunities for student exchange to countries where the target
language is spoken.

Units in the Lanquages Other Than English (LOTE) KLA include:
French 1- 4 and Indonesian as a second language 1 - 4.

Sample Programs: LOTE

Semester 1 | English 1 LOTE 1 Literature 1 | General History 1 Maths
Maths 1 Methods 1

Semester 2 | English 2 LOTE 2 Literature 2 | General History 2 Maths
Maths 2 Methods 2

Semester 3 | English3 | LOTE 3 | Literature 3 | Maths History 3 w
Methods 3 "\

Semester 4 | English4 | LOTE 4 | Literature 4 | Maths History 4 “
Methods 4 %

Semester 1 | English 1 LOTE1 | Chemistry1l | Maths General Legal
Methods 1 Maths 1 Studies 3
Semester 2 | English 2 LOTE 2 | Chemistry 2 | Maths General Legal

Methods 2 Maths 2 Studies 4

Semester 3 | English3 [ LOTE 3 | Chemistry 3 | Maths Specialist ﬁ
Methods 3 Maths 3 k

Semester 4 | English 4 LOTE 4 | Chemistry 4 | Maths Specialist
Methods 4 Maths 4 k

Studies in LOTE may lead on to further educational opportunities in a wide
range of areas. Many students study Arts degrees at university majoring in
languages. Students are able to combine studies in languages with other
university programs including Business, the Arts, Law, Medicine, Humanities
and Science.

As a result of government policy to encourage the study of LOTES, each
LOTE is adjusted up by adding five to the initial ENTER Subject Score
average. All students of a LOTE receive an adjustment, but it is not a uniform
adjustment.
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French (Second Language)

Rationale

This study develops students® ability to u
is widely learned internationally and also provides students with a direct

means of access to the rich and varied culture of francophone communities

around the world. Studying a language other than English contributes to the

overall education of students in the areas of communication, cross-cultural

understanding, cognitive development, literacy and general knowledge.

Structure
This study is made up of four units.

Unit 1

The areas of study comprise themes and topics, grammar, text types,
vocabulary and kinds of writing. This unit should allow students to establish
and maintain a spoken or written exchange, listen to, read and obtain
information from written and spoken texts and produce a personal response to
a text focusing on real or imaginary experience.

Unit 2

The areas of study comprise themes and topics, grammar, text types,
vocabulary and kinds of writing. This unit will allow the student to participate in
a spoken or written exchange relating to making arrangements and
completing transactions, listen to, read and extract and use information and
ideas from spoken and written texts and give expression to real or imaginary
experience in written or spoken form.

Units 3and 4

The areas of study comprise themes and topics, grammar text types,
vocabulary and kinds of writing. In these units students undertake a detailed
study of either, Language and Culture through texts, or Language and Culture
through VET. Students should be able to express ideas through the
production of original texts, analyse and use information from spoken or
written texts and exchange information, opinions and experiences. They
should also be able to respond critically to spoken and written texts, which
reflect aspects of the language and culture of French-speaking communities.

Entry

There are no prerequisites for entry to units 1 & 2. However French is
designed for students who will, typically, have studied the language for at
least 200 hours before commencing Unit 1.

It is possible, however, that some students with less formal experience will
also be able to meet the requirements successfully.

Students must undertake Unit 3 prior to undertaking Unit 4.
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Assessment

Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3 and 4

School-assessed coursework and two end-of-year examinations.

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

Units 3 & 4 examinations: written component 37.5%; oral component 12.5%

Indonesian (Second Language)

Rationale
This study develops students® ability
country which is one of Australia®"s cl

populous countries in the world.

The study of Indonesian promotes the strengthening of links between
Australia and Indonesia, in particular in areas such as business, tourism and
education. Studying a language other than English contributes to the overall
education of students, particularly in the area of communication, but also in
cross-cultural understanding, cognitive development and literacy.

Structure
The study is made up of four units.

Unit 1 and Unit 2

The areas of study comprise themes and topics, grammar text types,
vocabulary and kinds of writing. This unit should allow the student to establish
and maintain a spoken and written exchange and listen to, read and obtain
information from written and spoken texts. Students produce a personal
response to a text focusing on real or imaginary experience in written or
spoken form.

Units 3and 4

The areas of study comprise themes and topics, grammar text types,
vocabulary and kinds of writing. In these units students undertake a detailed
study of either, Language and Culture through texts, or through VET. Students
should be able to express ideas through the production of original texts,
analyse and use information from spoken and written texts and exchange
information, opinions and experiences. They should also be able to respond
critically to spoken and written text, which reflect aspects of the language and
culture of Indonesian-speaking communities.
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Entry

Indonesian Second Language is designed for students who do not have an
Indonesian background, that is students who have learnt all the Indonesian
they know in an Australian school or similar environment. These students will,
typically, have studied Indonesian for at least 400 hours at the completion of
Year 12. Itis possible, however, that some students with less formal
experience will also be able to meet the requirements successfully. Students
must complete application forms with details of their background of their
Indonesian studies, if they wish to enrol in this study.

Students must also undertake Unit 3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed coursework and two end-of-year examinations.

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

Units 3 & 4 examinations: written component 37.5%; oral component 12.5%
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MATHS KLA

MATHS PROGRAMS IN THE VCE

Students in Year 10 are currently placed in maths groupings according to their
skill level demonstrated at the end of Year 9. These groupings have been
denoted as M340, M330 or M320.

At the end of Year 10, maths teachers make recommendations regarding the
most appropriate maths to be selected by students at Year 11.

There are four streams of mathematics offered at year 11:-
{1 Foundation Maths
1 General Maths A
1 General Maths B
)l

Mathematical Methods.

Many tertiary courses require students to have satisfied specific VCE maths
units. Students should consult prerequisites regarding the appropriate level of
maths to be undertaken in Years 11 and 12, for entry into university courses in
the Year 2011.

General Maths is divided into two streams, General Maths A (GMA) and
General Maths B (GMB). The first option (GMA) would suit those students
who wish to pursue Further Maths at Year 12. The second option (GMB) is
specifically for those students who intend to pursue Maths Methods and / or
Specialist Maths at Year 12.

Some courses simply require students to have satisfactorily completed a
maths at Year 12 level. Students who fall into this category may be advised to
pursue the Further Maths option at Year 12. The normal entry requirements
would be to successfully complete General Maths in Year 11. Students who
enter General Maths A would normally have successfully completed M340 or
M330 in Year 10.

Other Tertiary courses require specific levels of maths to have been studied
in Year 12 eg. Maths Methods and / or Specialist Maths. Students in M340
or M330 who have demonstrated very competent mathematical skills may be
recommended to undertake Maths Methods combined with General Maths B
in Year 11. This could lead to either Maths Methods and Specialist Maths in
Year 12, or just Maths Methods. At the end of Year 11 such students also
have the option of selecting Further Maths, should future directions have
changed on the basis of their Year 11 experiences.
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Sample Program 1: Maths / Science => Engineering

SEMESTER 1 | English 1 General B Maths Physics 1 | Chemistry 1 | Accounting 1
Maths 1 Methods 1
SEMESTER 2 | English 2 General B Maths Physics 2 Chemistry Accounting
Maths 2 Methods 2 2 2
SEMESTER 3 | English 3 Specialist Maths Physics 3 | Chemistry 3 \
Maths 3 Methods 3
SEMESTER 4 | English 4 Specialist Maths Physics 4 | Chemistry 4
Maths 4 Methods 4
Sample 2: Maths / Science => Physical Sciences
SEMESTER 1 | English1 | General B Maths Biology 1 | Chemistry 1 | Geography 1
Maths 1 Methods 1
SEMESTER 2 | English2 | General B Maths Biology 2 | Chemistry 2 | Geography 2
Maths 2 Methods 2
N
SEMESTER 3 | English 3 | Specialist Maths Biology 3 | Chemistry 3 \
Maths 3 Methods 3 k
W
SEMESTER 4 | English 4 | Specialist Maths Biology 4 | Chemistry 4 \\\\
Maths 4 Methods 4 k

Mathematics programs lead to a wide range of further studies both at the
TAFE and University levels. Many degree courses require a mathematics
subject as a pre-requisite for admission. Students wishing to undertake Maths
/ Science or Engineering courses would be well advised to undertake the
highest level of maths available. Prior to selecting any maths program
students should consult their maths teacher and the Careers teacher.
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Mathematics

Rationale

This study is designed to provide access to worthwhile and challenging

mathematical learning in a way that takes into account the needs and

aspirations of a wide range of students. It is also designed to promote
students® awareness of Icdireeverydaylderimtaance of
increasingly technological society, and confidence in making effective use of
mathematical ideas, techniques and processes. All students in all the

mathematical units offered would apply knowledge and skills, model,

investigate and solve problems, and use technology to support learning

mathematics and its application in different contexts.

Structure
The study is made up of the following units:
Foundation Mathematics Unit 1 and 2

General Mathematics A Units1 and 2
General Mathematics B Units1 and 2
Mathematical Methods Units 1 and 2 (CAS)
Further Mathematics Units 3 and 4
Mathematical Methods Units 3 and 4 (CAS)
Specialist Mathematics Units 3 and 4.

= 4 4 4 4 4 4

Calculators

Students undertaking General maths A or B are strongly advised to purchase
T184 plus graphics calculators. This calculator will also be used in Further
Maths in year 12. Students who are also enrolled in Math Methods CAS are
required to purchase a Tl-nspire CAS calculator. These calculators can be
purchased through the school. Students in year 11 who do not have access to
a T184 plus will find they are disadvantaged. The TI84 plus is also used in
Further maths and students who learn to use it in year 11 have a distinct
advantage in year 12.

Units 1 & 2: Foundation Mathematics

Foundation mathematics provides for the continuing mathematical
development of students entering VCAL, or needing mathematical skills to
support their other VCE subjects including VET studies and who do not intend
to undertake Unit 3 and 4 studies in VCE Mathematics in the following year.
However, Foundation Maths is a stepping-stone for VCAL students to enter
VCAL Numeracy (intermediate or senior levels).

In Foundation Mathematics there is a strong emphasis on using mathematics
in practical contexts relating to everyday life, personal work and study.
Students are encouraged to use appropriate technology in all areas of their

study. The areas of study for these units

, Patterns and Number®*, ,Hahdling Data" and
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Units 1 and 2: General Mathematics A

General Mathematics A provides a solid grounding in maths at Year 11 for
students not intending to pursue specialist maths in Year 12. This subject
caters for a diverse range of student aspirations and leads into Further Maths
at Year 12.

The areas of study are:

Unit 1: Univariate Data, Linear Modelling and Graphs, Bivariate Data, Shape
and Measurement.

Unit 2: Financial Arithmetic, Integers and Rational Numbers, Sequences and
Series, Trigonometry.

Units 1 and 2: General Mathematics B.

General Mathematics B provides a more specialised course of study for
students intending to enter Mathematical Methods and / or Specialist Maths
at Year 12. The areas of study are:

Unit 1. Matrices, Real and Complex Number Systems, Geometry, Linear
Relations.
Unit 2: Trigonometry, Non-Linear Relationships, Vectors, Variation.

Unit 1 and 2: Mathematical Methods. (CAS)

These units are designed in particular as preparation for Mathematical
Methods Units 3 and 4.
The areas of study are:

Unitl:, Functions and Graphs®, ,Algebra®,

and cal c usubjesttses CA®idalsulators (Computer Algebra
Systems). In 2010, Units 3 & 4 will also be CAS compliant. It is therefore
necessary to replace the current text with the CAS version at year 12 in 2010.

Units 3 and 4: Further Mathematics

Further Mathematics consists of a compulsory area of study Data Analysis
and then a selection of three from six modules in the Applications area of
study:-

Number patterns

Geometry and trigonometry

Graphs and relations

Business related mathematics

Networks and decision mathematics

Matrices.

E N -
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Units 3 and 4: Mathematical Methods (CAS)

Mathematical Methods Unit 3 and 4 consists of the following areas of study:
1 Functions and graphs
{1 Calculus
1 Algebra
1 Probability.

These must be covered in a progression from Unit 3 to Unit 4.

Units 3 and 4: Specialist Mathematics

Speciali st Mathematics consists of
,Calculus® MecVant arss” and functions,
development of course content should highlight mathematical structure and

proof. All of this material must be covered in a progression from Unit 3 to 4.

Entry Requirements

There are no prerequisites for entry to Foundation Mathematics Units 1 and 2.
Students wishing to undertake General Mathematics A Units 1 and 2 need a
satisfactory pass in Pre General Maths or permission from the faculty.
Mathematical Methods (CAS) Units 1 and 2 or General Mathematics B, Units
1 & 2, are expected to have a sound background in number, algebra,
function, and probability, which usually equates to a pass in Pre
Methods/Specialist Maths (340), or permission from the faculty. Additional
preparatory work will be advisable for any student who wishes to undertake
Mathematical Methods Unit 2 without completing Mathematical Methods Unit
1. Proof of this preparation will be required.

Units 3 and 4 of study are designed to be taken as a sequence. Students
must undertake Unit 3 of a study before entering Unit 4 of that study.

Enrolment in Specialist Mathematics Units 3 and 4 assumes a current
enrolment in, or previous completion of, Mathematical Methods Units 3 and 4.

Students may not obtain credit for more than four units of Foundation
Mathematics Units 1 and 2, General Mathematics Units 1 and 2 and
Mathematical Methods (CAS) Units 1 and 2.

Students may not obtain credit for both Further Mathematics Units 3 and 4
and Specialist Mathematics Units 3 and 4. In a given year, a student may not
enrol in both Further Mathematics Units 3 and 4 and Specialist Mathematics
Units 3 and 4.

Students must undertake Unit 3 prior to undertaking Unit 4. Units 1 to 4 are
designed to a standard equivalent to the final two years of secondary
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education. All VCE studies are benchmarked against comparable national
and international curriculum.

In particular, students intending to study both Mathematical Methods Units 3
and 4 and Specialist Mathematics Units 3 and 4, should, in all but the most
exceptional cases, prepare by studying both Mathematical Methods (CAS)
Units 1 and 2 and General Mathematics B Units 1 and 2. Although it is
possible to prepare for Mathematical Methods Units 3 and 4 by studying only
Mathematics Methods (CAS) 1 and 2, a much firmer basis is obtained by also
studying General Mathematics B Units 1 and 2.

Assessment

Satisfactory Completion

The award of satisfactory completion for a unit is based on a decision that the
student has demonstrated achievement of the set of outcomes specified for
the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3 and 4
The student's level of achievement will be assessed through school-assessed
coursework and examination as follows:

Further Mathematics

Unit 3 school-assessed coursework: 20 per cent
Unit 4 school-assessed coursework: 14 per cent
Unit 3 and 4 examination 1: 33 per cent - 1 hour
Unit 3 and 4 examination 2: 33 per cent - 2 hours

Mathematical Methods

Unit 3 school-assessed coursework: 20 per cent

Unit 4 school-assessed coursework: 14 per cent

Unit 3 and 4 examination 1: 22 per cent

Unit 3 and 4 examination 2: 44 per cent

Examination 1 for Maths Methods is a technology free examination (i.e. No
calculator or reference material).

Specialist Mathematics

Unit 3 school-assessed coursework: 14 per cent

Unit 4 school-assessed coursework: 20 per cent

Unit 3 and 4 examination 1: 22 per cent - 1 hour

Unit 3 and 4 examination 2: 44 per cent - 2 hours

Examination 1 for Specialist Maths is a technology free examination (i.e. No
calculator or reference material).
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SCIENCE KLA

Science education develops students® abi
answers about the physical and biological world. The units offered develop

abilities to apply scientific knowledge and understanding of some of the key

scientific theories, principles and ideas to explain and predict events in the

physical and biological world.

Students use the skills of scientific investigation and analysis to generate or
refine knowledge, find solutions and ask questions. They will be able to
communicate scientific understanding using appropriate scientific language to
a range of audiences.

Units in the Science KLA include: Biology 1 - 4, Chemistry 1 - 4, Physics 1
— 4 and Psychology 1 - 4

Sample Program 1: Maths / Science => Engineering

English 1 General Maths Physics 1 | Chemistry 1 | Accounting 1
Semester 1 Maths 1 Methods 1

English 2 General Maths Physics 2 | Chemistry 2 | Accounting
Semester 2 Maths 2 Methods 2 2

English 3 Specialist Maths Physics 3 | Chemistry 3 ﬁ
Semester 3 Maths 3 Methods 3 \

English 4 Specialist Maths Physics 4 | Chemistry 4 \
Semester 4 Maths 4 Methods 4 k

Sample 2: Maths / Science => Life Sciences

Semester 1 English 1 Psychology Maths Biology 1 | Chemistry 1 | Geography 1
1 Methods 1

Semester 2 English 2 Psychology Maths Biology 2 | Chemistry 2 | Geography 2
2 Methods 2

Semester 3 English 3 Psychology Maths Biology 3 | Chemistry 3
3 Methods 3

Semester 4 English 4 Psychology Maths Biology 4 | Chemistry 4
4 Methods 4 \

Studies in this area may lead on to further educational opportunities in TAFE
Applied Science, Technology or Engineering programs or University Science,
Medical, Engineering, Computing, Agriculture and Education degrees.
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Biology

Rationale

Biology is the study of living things from familiar, complex multicellular
organisms that live in the many different habitats of our biosphere to single
celled organisms that live in seemingly inhospitable conditions. It is a study of
the dynamic relationships between living things, their interdependence and
their interactions with the non-living environment. Biology enables students to
understand that despite the diverse ways to meet the challenges to survival,
all living things have many structural and functional characteristics in
common.

Unit 1: Unity and Diversity

Students examine the cell as the structural and functional unit of the whole
organism. They investigate the needs of cells, how specialised structures
carry out cellular activities and how survival depends on their ability to interact
successfully with the external environment. Students study the challenges
faced by living things to obtain nutrients and energy, dispose of waste
products and reproduce themselves. They explore the diversity of organisms
and look for patterns of similarities and differences.

Unit 2: Organisms and their Environment

Students study the relationships between living things and their environment.
They investigate biotic and abiotic factors and how these factors influence the
kinds of organisms that live there. Students examine how energy flows and
matter is cycled between the living and non-living components of the
environment. They investigate how features possessed by organisms affect
their fitness and reproductive success, in relation to their habitats. Students
consider how species are affected by changes in environmental conditions,
whether natural or human- induced.

Unit 3: Signatures of Life

In this unit students consider the molecules and biochemical processes that
are indicators of life. They investigate the synthesis of biomolecules and the
biochemical processes that are common to autotrophic and heterotrophic life
forms. Students consider the universality of DNA and investigate its structure
and the code for the production of a diverse range of proteins in an organism.
They explore the role of proteins in cell functioning and how technological
advances have given rise to applications such as the design of proteins for
specific purposes. Students investigate how cells communicate with each
other at molecular level in regulating cellular activities and how they protect
themselves against pathogens.

Unit 4: Continuity and Change

In this unit students examine evidence for evolution of life forms over time and
explore hypotheses that explain how changes to species have come about.
They investigate how the study of molecular genetics has expanded into
genomics.
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Students study how examining meiosis and patterns of inheritance including
pedigree analysis transmits genes from generation to generation. They
consider the relationship between heritable variations and the environment in
accounting for changes to species over time, and for speciation and
extinction.

Biology is the study of living organisms, of life processes, and of the different
levels of organisation from the cell to the biosphere. It includes the study of
interactions between organisms, and between organisms and their
environments. It considers the unity and continuity of life as well as diversity
and change.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. However, students
who enter the study at Unit 3 may need to do preparatory work based on Unit
1 and Unit 2, as specified by the teacher. Students must undertake Unit 3
prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 school-assessed coursework: 17 per cent

Mid-year examination: 33 per cent

Unit 4 school-assessed coursework: 17 per cent

End-of-year examination: 33 per cent.

Chemistry

Rationale

Chemistry is a key science in explaining the workings of our universe through
an understanding of the properties and interaction of substances that make up
matter. Most processes, from the formation of molecules in outer space to the
complex biological interactions occurring in cells, can be described by
chemical theories. Although there are no sharp boundaries between sciences
such as chemistry, physics and biology, chemistry is used to explain natural
phenomena at the molecular level, as well as create new materials such as
medicines and polymers.
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The development of modern society has been intimately linked with the
successful integration of chemical knowledge into new technologies. This
continues with emerging fields such as biotechnology and nanotechnology.

Many people develop an ,applied*" knowl edge
careers and day-to-day pursuits. Chemistry permeates numerous fields of

endeavour, including agriculture, art, biochemistry, dietetics, engineering,

environmental studies, food, forensic science, forestry, horticulture, law,

medicine, oceanography, pharmacy, sports science and winemaking.

Structure
The study is made up of four units:

Each unit deals with specific content and is designed to enable students to
achieve a set of outcomes. Each outcome is described in terms of key
knowledge. A set of key skills is applicable to all units. The set of key skills
consists of the ability to:

* Investigate and inquire scientifically
» Apply chemical understandings
. Communi cate chemical i nformation and u

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4. Students entering Unit 3 without
Units 1 and/or 2 may be required to undertake additional reading as
prescribed by their teacher.

Unit 1: The big ideas of chemistry

The story of chemistry begins with the building of the Periodic Table from
speculation, debate and experimental evidence. A study of the development
of our understanding about the internal structure of the atom illustrates to
students the collaborative and step-by-step way in which scientific theories
and models are formed.

Students study the models for metallic, ionic and covalent bonding. They
consider the widespread use of polymers as an example of the importance of
chemistry to their everyday lives. Students investigate the uses of materials
and how these have changed. Examples could include improved corrosion
prevention or limitation and carbon nanotubes and self-repairing materials.

Students are introduced to the devel opment
materials. Developing new materials has escalated with the use of

synchrotron science that explores particle behaviour at an ever decreasing

size. Some examples of new materials are alloys, fibres and compounds

incorporating polymers, ceramics, biopolymers, films and coatings.

Unit 2: Environmental chemistry

Living things on earth have evolved to use water and the gases of the
atmosphere in the chemical reactions that sustain them. Water is used by
both plants and animals to carry out their energy-producing reactions, dissolve
their nutrients and transport their wastes. The atmosphere supplies life-giving
gases, provides temperature that sustains life, and gives protection from
harmful radiation.
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Algae blooms, salinity, acid rain, depletion of ozone, photochemical smog,
and global warming continue to have an impact on living things and the
environment. Students will investigate how chemistry is used to respond to the
effects of human activities on our environment.

Unit 3: Chemical pathways

Students investigate organic reaction pathways and the chemistry of particular
organic molecules. A detailed knowledge of the structure and bonding of
organic chemicals is important to the work of the synthetic organic chemist. In
the wake of the work done on the genome project, synthesis of new medicines
is one of the growth industries for the coming decades. Students investigate
the role of organic molecules in the generation of biochemical fuels and
forensic analysis.

Students will continue to investigate the application of principles of green
chemistry to chemical processes and use the language and symbols of
chemistry, and chemical formulas and equations to explain observations and
data collected from experiments.

Unit 4. Chemistry at work

In this unit students investigate the industrial production of chemicals and the
energy changes associated with chemical reactions. Chemical reactions
produce a diverse range of products we use and depend on every day.
Access to large quantities of raw materials and reliable energy supplies for
these reactions is necessary to maintain continuous production of high quality
useful chemicals. Features that affect chemical reactions such as the rate and
yield or equilibrium position are investigated. Students explore how an
understanding of these features is used to obtain optimum conditions in the
industrial production of a selected chemical.

Our society uses a range of energy sources, including coal to generate
electricity and gas for heating, oil for transport, and solar and wind for small
and large scale production of electricity. Students investigate how energy is
produced from available resources and consider the efficiencies, advantages
and disadvantages of each energy resource. Galvanic cells and electrolytic
cells operate by transforming chemical and electrical energy. Students
investigate their operating principles, both in the laboratory and in important
commercial and industrial applications including fuel cells.

Assessment
Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement
Units 1 and 2
Individual school decision on levels of achievement.

Units 3 and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 school-assessed coursework: 17 per cent

Mid-year examination: 33 per cent

Unit 4 school-assessed coursework: 17 per cent

End-of-year examination: 33 per cent

Page 52



Senior School Handbook 2010

Physics

Rationale

Physics is a theoretical and empirical science, which contributes to our

understanding of the physical universe from the minute building blocks of

matter to the unimaginably broad expanses of the Universe. The knowledge

gained through Physics will enhance studen:
contribute to the intelligent and careful use of resources. This knowledge will

help them understand why we do certain thinks certain way, and will help

them being street smart.

This study design provides a curriculum that is interesting and challenging for
students with a wide range of expectations, including students who are aiming
for medical, engineering, technological and science-based careers.

Structure
The study is made up of four units. Each unit contains two prescribed areas of
study and a third area of study to be selected from the list of detailed studies.

Unit 1: Two prescribed areas of study - Electricity; Nuclear and radioactivity
physics; and a third area of study to be chosen from one of three detailed
studies: Astronomy, Medical physics, or Energy from the nucleus.

Unit 2: Two prescribed areas of study - Movement; Wave-like properties of
light; and a third area of study to be chosen from one of three detailed studies:
Astrophysics, Investigations: Aerospace, or Investigations: Alternative energy
sources.

Unit 3: Two prescribed areas of study - Motion in one and two dimensions;

Electronics and photonics; and a third area of study to be chosen from one of

three detailed studies: Einstein®"s special
their use in structures or Further electronics.

Unit 4: Two prescribed areas of study — Magnetism and Electric power,
Interactions of light and matter; and a third area of study to be chosen from
one of three detailed studies: Synchrotron and its applications, Photonics, or
Sound.

Assessment
Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be used to ascertain the standard achieved by students.
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Units 3 and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 school-assessed coursework: 17 %

Mid-year examination: 33 %

Unit 4 school-assessed coursework: 17 %

End-of-year examination: 33%

Psychology

Rationale

Psychology is the scientific study of mental processes and behaviour in
humans. Biological, behavioural, cognitive and socio-cultural perspectives
inform the way psychologists approach their research into the human
condition.

The science of psychology has produced rapid expansion in knowledge,
particularly in the fields of neuroscience and cognition. This growth has been
fuelled by the emergence of new interdisciplinary approaches, advances in
imaging technologies and a broader public interest in applications of
psychology. As a result, new ethical frameworks have been required for
neuroscientific and psychological research, clinical practice and commercial
applications.

In the VCE study of psychology, students explore complex human behaviours
and thought processes. They develop empathetic understandings and an
understanding of mental health issues in society. Students are given the
opportunity to apply psychological principles to everyday situations such as
workplace and social relations.

Psychology provides students with a sophisticated framework for
understanding the complex interactions between biological, behavioural,
cognitive and socio-cultural factors that influence thought, emotions and
behaviour. The study assists students to further develop effective language
skills for communication, and numeracy skills for research, data analysis and
other applications. In addition, students develop a range of broader skills
including those of problem solving, critical evaluation and the application of
processes of scientific inquiry.

The study of psychology leads to opportunities in a range of careers that
involve working with children, adults, families and communities in a variety of
settings. These include academic and research institutions, management and
human resources, and government, corporate and private enterprises. Fields
of applied psychology include educational, environmental, forensic, health,
sport and organisational psychology. Specialist fields of psychology include
counselling and clinical contexts, as well as neuropsychology, social
psychology and developmental psychology.
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Unit 1: Introduction to Psychology

In this unit students are introduced to the development of psychology from its
philosophical beginnings to a scientific study of the human mind and
behaviour. Students explore the scope of psychology, its specialist disciplines
such as neuropsychology, cognitive, social and human developmental
psychology, and its fields of application. Students consider influences on
human behaviour from biological, behavioural, cognitive and socio-cultural
perspectives. They examine the contribution classic and contemporary studies
have made to the development of different psychological theories used to
predict and explain the human mind, and behaviours associated with
particular stages of development over a lifespan.

Students analyse research methodologies associated with classic and
contemporary theories, studies and models, consider ethical issues
associated with the conduct of research and the use of findings, and apply
appropriate research methods when undertaking their own investigations.

Unit 2: Self and others

A person“"s attitudes and behaviours
affect their relationship with others. Understanding what influences the
formation of attitudes of individuals and behaviours of groups can inform and
contribute to explanations of individual aggression or altruism, the positive and
negative power of peer pressure, and responses to group behaviour.

Differences between individuals can also be ascribed to differences in
intelligence and personality, but conceptions of intelligence and personality
and their methods of assessment are contested. Differences between
individuals, groups and cultures can be analysed in varied ways through
different psychological perspectives informed by both classic and
contemporary theories.

Students analyse research methodologies associated with classic and
contemporary theories, studies and models, consider ethical issues
associated with the conduct of research and the use of findings, and apply
appropriate research methods when undertaking their own investigations.

Unit 3

This unit develops understanding of the biological bases of behaviour, visual
perception and states of consciousness. It includes the role of the nervous
system in understanding human behaviour, and the ways in which visual
information is acquired, processed, stored and used.

Unit 4

This unit develops understanding of the related areas of memory and learning.
It is designed to enable students to develop knowledge and skills in research
methods in psychology, and to relate these areas of study to everyday
experience.

Entry

There are no prerequisites for entry in Units 2 and 3. Students must undertake
Unit 3 prior to undertaking Unit 4. However, students who enter the study at
Unit 3 may need to undertake preparatory work.
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Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes specified in the unit.

Levels of Achievement

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 school-assessed coursework: 17 per cent

Unit 4 school-assessed coursework: 17 per cent

Unit 3 mid-year examination: 33 per cent

Unit 4 end-of-year examination: 33 per cent.
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HUMANITIES KLA

This area of study brings together the areas of study from the Business
Studies and Humanities fields.

Humanities provides a framework in which students investigate human
relationships and the way humans interact with environments, constructed
and natural, in different places and times. It focuses on investigating people's
interaction with each other in different places at different times and also
society"s i
individual subjects is quite specialised and distinct from the others in the area.

consi

der s

nt er ac tEaclaithew i

Units in the Studies of Humanities KLA include: Accounting 1 - 4,

t h

Business Management 1 - 4, Geography 1 - 4, History 1 — 4, Industry and
Enterprise 1 - 4 and Legal Studies 1 — 4.

Sample Program: Humanities

Semester 1 | English 1 | Classics 1 Theatre Literature 1 | Legal General
Studies 1 Studies 1 Maths 1
Semester 2 | English 2 | Classics 2 Theatre Literature 2 | Legal General
Studies 2 Studies 2 Maths 2
Semester 3 | English 3 | Revolutions 3 Theatre Literature 3 | Legal w
Studies 3 Studies 3 %
Semester 4 | English 4 | Revolutions 4 Theatre Literature 4 | Legal \\“
Studies 4 Studies 4 k
Sample Program: Commerce
Semester 1 | English 1 Accounting 1 | IT in action | General Business Legal
1 Maths 1 Management | Studies 1
1
English 2 Accounting 2 | IT pathways | General Business Legal
Semester 2 2 Maths 2 Management | Studies 2
2
English 3 Accounting 3 IT Further Business
Semester 3 Applications | Maths 3 Management
3 3 k
English 4 Accounting 4 IT Further Business
Semester 4 Applications | Maths 4 Management

Studies in this area may lead on to further educational opportunities in TAFE
Accounting, Administration, Humanities, Legal, and Social Science programs
or University Business, Finance, Marketing, Management, Arts, Public

Relations and Education degrees.
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Accounting

Rationale

VCE Accounting focuses on the financial recording, reporting and decision-
making processes of a small business. Students will study both theoretical
and practical aspects of accounting. Financial data and information will be
collected, recorded and reported using both manual and information and
communications technology (ICT) methods.

Many students will go on to further studies in business and finance, and other
students will go on to become small business owners. The study of
Accounting will enable them to develop their financial knowledge and skills.

Structure
The study is made up of four units:

Unit 1: Establishing and operating a service business

This unit focuses on the establishment of a small business and the accounting
and financial management of the business. Students are introduced to the
processes of gathering, recording, reporting and analysing financial data and
information used by internal and external users. Recording and reporting is
restricted to the cash basis.

Students examine the role of accounting in the decision-making process using
single entry recording of financial data and information for the owner of a
service business.

Unit 2: Accounting for a trading business

This unit focuses on accounting for a single activity sole trader. Using the
accrual approach, students use a single entry recording system for the
recording and reporting of cash and credit transactions stock. They use
financial and non-financial information to evaluate the performance of a
business. Using these evaluations, students suggest strategies to the owner
on how to improve the performance of the business.

Unit 3: Recording and reporting for a trading business

This unit focuses on financial accounting for a single activity trading business
as operated by a sole trader and emphasises the role of accounting as an
information system. Students are introduced to the double entry system of
recording using the accrual basis of accounting. The perpetual method of
stock recording with the First In, First Out (FIFO) method is used.

Unit 4: Control and analysis of business performance

This unit provides an extension of the recording and reporting processes from
Unit 3 and the use of financial and non-financial information in assisting
management in the decision-making process. The unit covers the accrual
recording and reporting system for a single activity trading business using the
perpetual inventory recording system. Students learn about the role and
importance of budgeting for the business and undertake the practical
completion of budgets for cash, financial performance and financial position.
In this unit students evaluate the information prepared and analyse the results
in order to suggest strategies to the owner.

Page 58




Senior School Handbook 2010

For all Units where appropriate, the accounting procedures developed in each
area of study should incorporate the application of accounting principles and
the qualitative characteristics of accounting information.

Entry

There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit
3 prior to Unit 4. Students who enter the study at Unit 3 may need to
undertake preparatory work related to Unit 2.

Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks using both manual and ICT
methods will be used. End of Unit exams have significant weighting as in
Units 3 & 4.

Units 3and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 school-assessed coursework: 17 per cent

Unit 4 school-assessed coursework: 17 per cent

Mid-year examination: 33 per cent

End-of-year examination: 33 per cent.

Business Management

Rationale

Business Management examines the ways in which people at various levels
within a business organisation manage resources to achieve the objectives of
the organisation. Students develop an understanding of the challenges,
complexity and rewards that come from business management and gain
insight into the various ways resources can be managed in small, medium and
large-scale organisations.

In studying Business Management, students develop knowledge and skills
that enhance their confidence and ability to participate effectively, as socially
responsible and ethical members of the business community, and as informed
citizens, consumers and investors.

Structure
The study is made up of four units:
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Unit 1: Small business management

Small rather than large businesses make up the vast majority of all
businesses in the Australian economy. This unit provides students with the
opportunity to explore the operations of a small business and its likelihood of
success.

Unit 2: Communication and management

This unit focuses on the importance of effective communication in achieving
business objectives. Students develop knowledge of fundamental aspects of
business communication and are introduced to skills related to its effective
use in different contexts.

Unit 3: Corporate management

In this unit students investigate how large-scale organisations operate. They
develop an understanding of the complexity and challenge of managing large
organisations and have the opportunity to compare theoretical perspectives
with practical applications.

Unit 4. Managing people and change

This unit commences with a focus on the human resource management
function. It then progresses to the analysis of the management of change.
Students learn about key change management processes and strategies and
are provided with the opportunity to apply these to a contemporary issue of
significance.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2
A range of school based assessment tasks will be used to determine
satisfactory completion of Learning Outcomes.

Units 3 and 4

School- assessed coursework, a mid-year examination and an end-of-year
examination.

Unit 3 School-assessed Coursework: 25 per cent

Unit 4 School-assessed Coursework: 25 per cent

End-of-year examination: 50 per cent
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Geography

Rationale

This study focuses on the geography of place and change. Geographers
investigate the changing patterns of place using a range of geographical
resources and skills. They observe, describe, explain and analyse patterns of
phenomena, which affect places at or near the surface of the Earth.

Structure
The study is made up of four units:

Unit 1: Natural Environments

This unit focuses on the geographic characteristics of natural environments

and landforms andthenat ur al processes that shape and
surface. It also examines how the interactions between natural processes and

human activities can also change natural environments.

Unit 2: Human Environments

This unit focuses on the characteristics of human environments and changes
in them. It considers the dynamic nature of rural and urban environments and
the factors contributing to change that affect the management and the
sustainability of the human environments.

Unit 3: Regional Resources

This unit considers the characteristics of resources. Focus is on the concept
of region, and situates the resource within a regional perspective. Students
study the use and management of an Australian water resource. Students
gain a regional perspective in determining the availability, utilisation and
sustainability of water in this region. Students also study the use and
management of a resource in their local area and within the region and justify
a policy for the future use and management of the resource with an emphasis
on its sustainability. An important component is this study is fieldwork.

Unit 4: Global Perspectives

This unit focuses on the geographic characteristics of global phenomena and
responses to them. It considers the factors primarily responsible for
generating global phenomenon and focuses on the ways in which people and
organisations respond to the impact of the global phenomenon. It analyses
and evaluates policies and strategies including those that promote
sustainability.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.
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Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes.

Levels of Achievement

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3 and 4

School-assessed coursework and examinations
Unit 3 school-assessed coursework: 25 per cent
Unit 4 school-assessed coursework: 25 per cent
Units 3 and 4 examination: 50 per cent.

History

Rationale

History is the practice of understanding and making meaning of the past.
Students learn about their historical past, their shared history and the people,
ideas and events that have created present societies.

It builds a conceptual and historical framework within which students can
develop an understanding of the issues of their own time and place. It
develops the skills necessary to analyse visual, oral and written records.

The study of history draws links between the social / political institutions and
language of contemporary society and its history. It sets accounts of the past
within the framework of the values and interests of that time.

Kyneton Secondary College offers several history streams for the VCE.

Classical Studies and History in the 20" Century is offered in Year 11 and
Revolutions, Classical Studies and Australian History is offered in Year 12.

Classical Studies

Rationale

What is a hero? What is beauty? What makes a leader? What is the nature
of war? Ancient Greece and Ancient Rome confronted many of these
guestions that we still grapple with today. VCE Classical Studies explores the
literature, history, philosophy, art and architecture of ancient Greece and
Rome. Students examine classical works that have captivated and inspired
generations. These works explore love and devotion, as well as the cost of
anger and betrayal. In presenting ideas about fate and freedom, VCE
Classical Studies deepens understanding of what is means to be human.
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Structure
The study is made up of four units:

Unit 1. Mythical Worlds

This unit explores the myths of ancient Greece and/or ancient Rome. Mythic
narratives were used to explain the physical world, the foundation of
institutions and aspects of daily life. The deeds of Theseus, the wrath of
Achilles, the epic voyages of Odysseus and Aeneas are tales that have
entranced countless generations. Women such as Helen, Clytemnestra and
Dido hold enduring fascination. Greek and Roman myths combine love and
war, the monstrous and the human. They examine the nature of the individual
and key aspects of society.

Unit 2: Classical imaginations

This unit examines classical works across time. It begins with the study of
classical Greek and/or Roman society through an exploration of intellectual
and material culture. Classical works offer a means of exploring social and
political life in classical antiquity. What does Homer reveal about the heroic
code? How does Thucydides portray Athens during the Peloponnesian War?
How does Sallust capture the demise of the Roman republic? How does
Tacitus depict Roman political life over a century later? What do works of
architecture such as the Parthenon and the Colosseum reveal about the
societies in which they were produced?

The cultural achievements of the classical world have fired the imagination for
centuries. The works of classical artists and writers have provided reference
points for subsequent generations to emulate, transform or react against. In
this way, classical works are subject to constant re-imagining.

Units 3 and 4: Classical Worlds

Units 3 and 4 have two identical areas of study and outcomes. Students
study selected works from the Classical Works lists for each unit. These units
enable student classicists to engage with the intellectual and material culture
of classical Greece and/or Rome. Students work with translations rather than
the Ancient Greek or Latin. Analysis of individual works enables students to
engage with ideas that are explored by particular writers and artists. Students
evaluate the techniques used to present these concepts. They evaluate the
relationship between the work and its social-historical context. Through
comparison of classical works, students consider ways in which different
writers and artists dealt with the same concept. Such analysis reveals the
changing nature of the classical world.

Twentieth Century History

Unit 1: Twentieth Century History 19007 1945

The first half of the twentieth century was marked by significant change. In this
unit students consider the way that societies responded to these changes and
how they affected people“s | ives.
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Unit 2: Twentieth Century History 19451 2000

This unit considers some of the major themes and principal events of post—
World War Il history, and the ways in which individuals and communities
responded to the political, economic, social and technological developments
in domestic, regional and international settings.

This will lead to either Revolutions Units 3 and 4 or Australian History Units 3
and 4.

Revolutions

Revolutions have acted as a force of sudden and dramatic change over the
course of history. They have destroyed old societies and had a profound
impact on the country in which they occur, as well as important international
repercussions.

Because of a revolutions" destruction and construction, dispossession and
liberation, they often unleash civil war and counter-revolution, making
consolidation of the revolution the main concern of the new government.

Students study two revolutions, considering different perspectives and the
reason why different groups have made different judgments during the history
of the revolution.

Units 3 and 4 Revolutions: students will study the following revolutions:-
1 The French Revolution (1781-1795)
1 The Russian Revolution (1905-1924).

Students will study the events leading up to each of these revolutions, the
causes of the revolution, the ideas behind the revolution and the main
individuals and groups involved in bringing about change.

Students will also study the contribution of individuals and groups to the

creation of a new society and their response to the difficulties or crisis faced
by the revolutionary groups or governments after the revolution.

Australian History

Unit 3: Australian History T Imagining Australia

This unit focuses on the European experience in Australia from the early
years of the Port Phillip District (later Victoria) through the nineteenth century
and up to the eve of World War I. Students are introduced to the visions and
ideas which underpinned colonial society and will examine the ways in which
they changed over the colonial period. The latter part of the unit focuses on
the nature of Australian society around the turn of the twentieth century.

Unit 4: Australian History

This unit continues the exploration of the ideas and visions underpinning
Australian society by offering students the opportunity to examine a time when
these visions were under threat. The emphasis is on the ways in which
Australians responded to particular threats and the impact of their experiences
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on change and social cohesion. Students will also study changing Australian
attitudes in relation to a number of issues that have been debated in the latter
decades of the twentieth century.

Entry

There are no prerequisites for entry to Units 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4. There is no restriction on the
number of histories a student may take.

Assessment

Satisfactory Completion
Achievement of the set of outcomes.

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed coursework and an end-of-year examination.
Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

Unit 3 and 4 examination: 50 per cent.

Industry and Enterprise Studies

Rationale

This study focuses on work and its place in Australian industry and society. It
recognises the vocational, economic and social aspects of work and
encourages students to undertake a theoretical and practical investigation of
these aspects. A key feature of the study is a requirement that students
undertake work outside the classroom.

Structure
The study is made up of four units. At Kyneton Secondary College Unit One
is a compulsory Year 10 subject for all students

Unit 1. Workplace Participation

This unit introduces a range of settings in which work occurs in Australia.
Emphasis is placed on the skills and competencies required for effective and
rewarding participation in the workplace. It also examines the changing nature
of work, the concept of career development and life-long learning.
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Unit 2: Enterprise and Leadership in Australian Industry

Focus is on Industry as a setting for work and investigates the wider
environment in which workplaces operate. Topics include enterprise,
innovation and leadership, focuses within the workplace, the characteristics
and qualities of successful leaders and the challenges, which impact on
Australian industry. Students are required to undertake work placement for
this area of study.

Units 3 & 4: Enterprise Culture and Change in Australian Industry

In these units students investigate how pressures, opportunities for change,
challenges and enterprising responses will transform the Australian workplace
in the twenty-first century. It also focuses on the major areas of change being
implemented in Australian industry.

Entry
There are no prerequisites for Units 1, 2 and 3. Students must undertake Unit
3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2
A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard of achievement achieved by students

Units 3and 4

School-assessed coursework and an end-of-year examination.
Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

Units 3 and 4 examination: 50 per cent

Legal Studies

Rationale

This study is about the way the law relates to and serves both individuals and
the community. It focuses on developing an understanding of the way in which
law is generated, structured and operates in Australia.

Structure
The structure is made up of four units:

Unit 1: Criminal Law and Justice

This unit focuses on the importance of criminal law, the nature of criminal
liability, the operation of the Victorian court hierarchy and the adversary
system of trial.
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Unit 2: Civil Law and the Law in Focus
This unit focuses on the law in relation to civil disputes and the enforcement of
civil rights

Unit 3: Law making

This unit focuses on the processes of law making by parliaments and courts,
the role of the Australian Constitution in the law making process, and the
protection of democratic and human rights.

Unit 4: Dispute Resolution

This unit focuses on the courts, tribunals and alternative avenues of dispute
resolution, and processes and procedures, which operate within the legal
system.

Entry
There are no prerequisites for entry to Unit 1, 2 and 3. Students must
undertake Unit 3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion
Demonstrated achievement of the set of outcomes specified for the unit.

Levels of Achievement

Unit 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard of achievement achieved by students.
Unit 3and 4

School-assessed coursework and an end-of-year exam

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school-assessed coursework: 25 per cent

Units 3 and 4 examination: 50 per cent.
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TECHNOLOGY KLA

Technology is a term that relates to all the equipment and processes that
people use in manipulating and modifying the natural environment and
resources to support human endeavour. It involves the purposeful application
of knowledge, skills, experience and materials to create useful products.

The Technology units involve students in generating ideas and acting on
them, as well as in using and developing processes and products that satisfy
human needs. Students develop: their skills in using technological equipment;
their knowledge and understanding of past and present technologies, and
examine possibilities of emerging technologies.

Many of the Technology units provide the students with skills that enable them
to enter employment in the Trade apprenticeship area.

Units in the Technology KLA include:

Food Technology 1 — 4; Information Technology in Action 1 and Information
Technology pathways 2; Information Technology applications 3 — 4 and
Software development 3 - 4. Vocational Education and Training (VET)
programs now cover the traditional technology areas of Automotive,
Electronics and Electrical, Engineering / Metals and Wood. Full details of
these programs are contained in the VET section of the handbook.

Sample Program: Food Technology

Semester 1 Food Art 1 General Business VET
English 1 Technology 1 Maths 1 Management 1 | Hospitality 1
Semester 2 Food Art 2 General Business VET
English 2 Technology 2 Maths 2 Management 2 | Hospitality 2
Semester 3 Food Art 3 Further Business Vet
English 3 Technology 3 Maths 3 Management 3 | Hospitality 3
Semester 4 Food Art4 Further Business VET
English 4 Technology 4 Maths 4 Management 4 | Hospitality 4

Sample Program: Technology / Building

Semester 1 | English 1 VET Visual General Industry & IT in action
Furnishing 1 | Communication 1 | Maths 1 | Enterprise 1 1
Semester 2 | English 2 VET Visual General Industry & IT

Furnishing 2 | Communication 2 | Maths 2 | Enterprise 2 pathways

Semester 3 | English 3 VET Visual Further | Industry & \\\\\
Furnishing 3 | Communication 3 | Maths 3 | Enterprise 3

Semester 4 | English 4 VET Visual Further Industry &
Furnishing 4 | Communication 4 | Maths 4 | Enterprise 4 \

Sample Program: Information Technology

Semester 1 English 1 General IT in action Accounting Physics 1 VET
Maths 1 1 1 Electronics

Semester 2 English 2 General IT pathways Accounting Physics 2 VET
Maths 2 2 2 Electronics

Semester 3 | English 3 Further IT Accounting | Physics 3 ‘
Maths 3 applications3 3 k

Semester 4 | English 4 Further IT Accounting | Physics 4 \\\“
Maths 4 applications 4 4 k
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Information Technology

Rationale

This study focuses on the processing of data and the management of
information to meet a range of individual and societal purposes.

Students learn to use information technology and also about its power, scope
and limitations. Students are encouraged to perceive the potential of
information technology and to understand the way in which social relations
and cultural values also influence its use.

Structure

The study is made up of six units:

Unit 1: Information Technology in action.

The focus of this unit is the study of how individuals use, and can be affected
by, information technology in their daily lives. This involves solving problems,
making decisions and applying techniques, procedures and technology to
transform data into useable information.

Unit 2: Information Technology pathways.

The focus of this unit is the study of how information systems are used by
individuals and organizations to produce and manage information. This
involves creating solutions that assist in controlling systems or managing
information, as well as producing publications for use on a network.

Unit 3: Information Technology applications.

The focus of this unit is the study of why information is needed and the ways
in which it is processed and managed in organizations. This involves solving
information problems through the use of software that enhances the
presentation of information, and exploring how organizations protect the
integrity of their data and the security of information.

Unit 4: Information Technology applications.

The focus of this unit is the study of the techniques, procedures and strategies
used to solve information problems efficiently and effectively, and to manage
the development, implementation and evaluation of a new or modified
information system.

Unit 3: Software development.

The focus of this unit is the study of techniques and procedures to analyse
and design networked information systems to meet specific needs, and to
partially develop a software design specification through the use of a
programming language.

Unit 4: Software development.

The focus of this unit is the study of techniques, procedures and strategies to
develop, implement and evaluate a proposed network information system.
The development phase of the systems development life cycle is explored
through the development of purpose-designed software using a programming
language.
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Entry
No prerequisites to Units 1, 2 and 3. Students must undertake Unit 3 prior to
undertaking Unit 4.

Assessment
Satisfactory completion
Achievement of the set of outcomes specified for the unit.

Levels of Achievement

Unit 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be used to record the standard achieved by students.

Unit 3 and 4 Information Processing Applications and Software
Development

School-assessed work and end-of-year examination

Unit 3 school-assessed coursework: 25 per cent

Unit 4 school assessed coursework: 25 per cent

Unit 3 and 4 examinations: 50 per cent.

Food and Technology

Rationale

Food and Technology is engaging and challenging. It enables students to
develop a theoretical understanding of the relationship between food and
technology, and practical skills in the application of this understanding.
Through the study of Food and Technology, students will develop knowledge
of the functional, sensory, physical and chemical properties of food and will be
able to apply this knowledge when using food in a practical situation. They
will develop and apply the knowledge and skills for safe and hygienic work
practices and food preparation techniques. They will use the design process,
critical thinking and problem-solving skills to develop food products to suit
specific situations or to meet the needs of individual consumers and their
lifestyles. In this process, they will develop independent and cooperative
learning skills.

Structure
The study is made up of four units.

Unit 1: Properties of Food

In this unit students are introduced to the diverse nature of food, how to
prepare it and how to store it for the best quality in terms of safety, health and
aesthetics. Students study safe and hygienic food handling practices and
apply these practices in the preparation of food. Food storage practices that
maximise quality of raw and cooked food are also investigated.
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Students discover the links between classification of foods and their properties
and how their enjoyment of food is associated with different cooking methods
and properties of foods. They examine changes in properties of food when
different preparation and processing techniques are used. Students apply this
knowledge when preparing food.

Unit 2: Planning and preparation of Food

This unit provides students with the opportunity to investigate the best
methods and tools and equipment to use for optimum results, and what to
prepare for a range of situations. Students research, analyse and apply the
most suitable food preparation and cooking methods to optimise the sensory,
physical and chemical properties of food.

Students work both independently and as a member of a team to research
and implement solutions to a design brief, and to respond to exciting
challenges of preparing food for a range of contexts. These contexts include
nutritional considerations, cultural beliefs, and resource access and
availability.

Unit 3: Food preparation, processing and food controls

This unit requires students to analyse the functions of the natural components
of key foods and apply this information in the preparation of foods. Students
will investigate cooking techniques and justify the use of the best techniques
for key foods. They develop an understanding of food processing techniques
to prevent spoilage in industrial and domestic settings, and will also preserve
food using some of these techniques.

Students develop an understanding of food safety in Australia by investigating
the causes of food poisoning and food spoilage, and the relevant regulations.
Students apply safe work practices while preparing food.

Students write a design plan developed from a design brief that they devise.
In the design plan, they will apply their knowledge about key foods, properties
of food, tools, equipment, cooking techniques and preservation techniques
best suited to a particular context. They make decisions and choices related
to their understanding of the brief. In developing this plan, students establish
a timeline to complete the set of food items to meet the requirements of the
brief in Unit 4.

Unit 4: Food product development and emerging trends

In this unit students work independently to complete the challenge of
implementation of the design plan they established in Unit 3. In completing
this task, students apply food safety and hygiene guidelines and evaluate the
product planning and processes in the plan.

Students examine food product development, and research and analyse
factors that have contributed to product development. They investigate the
process of product development, including packaging, production systems
and marketing.
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Students investigate emerging trends in product development, including
societal pressures to improve health, technological developments, and
environmental considerations.

Entry
There are no prerequisites for entry to Units 1, 2 and 3. Students must
satisfactorily complete Unit 3 prior to undertaking Unit 4.

Assessment

Satisfactory Completion

Demonstrated achievement of outcomes specified for the unit.

Levels of Achievement

Units 1 and 2

A range of school based assessment tasks, including end of unit exams, will
be utilised to record the standard achieved by students.

Units 3and 4

School-assessed coursework and tasks, and an end-of-year examination.
Unit 3 school-assessed coursework: 15 per cent

Unit 4 school-assessed coursework: 15 per cent

Unit 3 and 4 school-assessed task: 40 per cent

End of year examination: 30 per cent

Students undertaking any of the Food Technology units need to be aware of
the cost component of the course. All costs for food used in completing the
unit will need to be met prior to enrolling in these studies. Full details will be
provided in the school booklist.
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VICTORIAN CERTIFICATE OF
APPLIED LEARNING

What does a VCAL course look like?

At Kyneton Secondary College the VCAL course is structured for Year 11
students as follows:

4 core subjects — Foundation English/Literacy, Foundation Maths/Numeracy,
Personal Development, Work Related Skills.

2 VCE / VET (at least one of these subijects is required to be industry specific
i.e. VET) subjects selected from the range available — e.g. Hospitality,
Furnishing, Visual Communication, Automotive, Engineering, Drama, etc.

Semester 1 | Foundation Foundation Personal Vet/ Vet/ Vet/
English/ Maths/ Development VCE VCE VCE

Literacy 1 Numeracy 1 1 Unit Unit Unit

1/3 1/3 1/3

Semester 2 | Foundation Foundation Personal Vet/ Vet/ Vet/
English/ Maths/ Development VCE VCE VCE

Literacy 2 Numeracy 2 2 Unit Unit Unit

2/4 2/4 2/4

Work placement is a key component of the VCAL program, usually occurring
one day per week.

During Term 1 students, staff and the Industry Liaison Officer work together to

obtai n work placements in the students®" care
extremely important to recognise the family network in a collaborative effort to

find suitable work opportunities.

VCAL has grown exponentially over the last four years it has been running,
with students realising that the course not only makes students work ready
and very employable, it also allows students the pathway into Certificate 3 and
4 courses, with the qualifications being recognised at a tertiary level.

Entry into course is by interview.
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VOCATIONAL EDUCATION AND
TRAINING (VET)

Introduction

VCE VET programs are vocational studies approved by the Victorian
Curriculum and Assessment Authority as appropriate for senior secondary
school students.

VCE VET programs lead to nationally recognised qualifications, thereby
offering students the opportunity to gain both the VCE and a nationally
portable vocational education and training certificate.

VCE VET programs will be fully recognised within the Unit 1-4 structure of the
VCE and therefore may contribute towards satisfactory completion of the
VCE. VCE VET units have equal status with other VCE studies.

The Registered Training Organization (RTO) is responsible for overseeing the
delivery of the course and will record all units of competence demonstrated by
the student as part of a VET program. These will be available to the student
should they choose to undertake employment or further study in the industry.

In 2010 Kyneton Secondary College will offer a range of programs:-

Acertificate 11 in Automotive (Technology Studies) VCE/VET Units 1- 4
Kcertificate Il in Business (Office Administration)  VCE/VET Units 1- 4
Acertificate 11 in Child Care

Kcertificate 11 in Electrotechnology(Shared technology)VCE/VET Units 1- 4

/BCertificate [l in Engineering VCE/VET Units 1- 4
/BCertificate [I'in Equine Industry VCE/VET Units 1- 4
Kcertificate 11 in Furnishing (Cabinet Making) VCE/VET Units 1- 4
ﬁ(:ertificate [l Hair and Beauty

Kcertificate 11 in Hospitality (Operations) VCE/VET Units 1- 4
,B&Iertificate [I/1Il in Music Industry VCE/VET Units 3- 4

/&Certificate Il VCE / VET Hospitality (Food &
Beverages) VCE/VET Units 3- 4

/&Certificate II'in Information Technology VCE/VET Units 1 -4

A:ertificate [I/lIl in Sport and Recreation
Most Victorian University VET courses can be brought on board.
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All students undertaking a VET program are advised to undertake at least one
complementary VCE unit to support the development of skills and
competencies from the VET program. For example: Accounting with Small
Business Practice; Information Technology with Business Administration or
Electronics; Visual Communication and Design with Furniture Construction,
and Food Technology with Hospitality. Students undertaking many of the VET
programs are also advised to undertake a set of the Mathematics units at the
Unit 1 and 2 level.

TAFE Studies

Those studies that may have a TAFE component delivered outside of the
school include Hospitality, Equine Studies, Engineering and Furniture
Construction. The duration and location of this training will be known later in
the year and communicated to students prior to final subject selections being
confirmed.

Cost of VET programs

VET programs are costly to operate and are subsidised by the government for
administrative arrangements and external (TAFE) tuition. Students will be
required to provide the appropriate uniform or protective clothing for the
program chosen. They will also be required to pay for equipment required eg.
knife set for hospitality. They will also be required to pay for materials used in
producing finished products eg. items of furniture, meals and electronic
devices, and for travel and fee costs associated with training days.

Work Placement

Work Placement in VET programs may be either a discrete unit or
recommended so that a student is able to enhance their skills and knowledge
through time in an industry setting. In some programs it may need to be
undertaken partially outside school hours due to industry requirements.
Students should discuss the cost of travel associated with VET programs with
parents / guardians before selection.

Certificate II in Automotive (Technology
Studies)

This certificate is a pre-employment program designed to introduce students
to automotive theory and practice. It provides students with the knowledge
and skills to assist them in gaining employment in the automotive repair
service and retail sectors.

All modules from this certificate provide credit for an apprenticeship in the
automotive and engineering field. It also allows students access to a broad
range of industry skills.

The complete certificate to a minimum of 410 hours may be undertaken
through a school-based course, credit transfer from other VET programs and
on the job training. Units completed count towards apprenticeship training
and further TAFE certificates.
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Certificate II in Business (Office
Administration)

This program aims to:

1 Provide participants with knowledge and skills to achieve competencies
which will enhance their employment prospects within the Clerical -
Administrative workforce

1 Provide experience and knowledge of a range of specific jobs in the
Clerical - Administrative workforce whereby participants can make a more
informed choice of vocational and career paths

1 Foster the development of social and personal skills relevant to the
participation in the Clerical - Administrative workforce

1 Provide an understanding of the nature of the work and specific jobs within
the Clerical - Administrative area

1 Enable participants to gain a recognised credential, and where appropriate
credits in further education and training

A student undertaking this program will receive credit for the Certificate Il after

the completion of 370 hours of training, which counts for 3 VCE units.

This study can be credited towards the Certificate Ill.

Certificate II in Small Business Practice

This course aims to:
1 Extend or confirm knowledge and skills for intending or existing small
business operators in a number of areas relevant to small business
1 Provide a comprehensive overview of the nature of small business and
of what a small business operator or participant must know
1 Provide a sound basis of skills and understanding relevant to small
business, including quality processes, maintaining a business and
developing personal skills
1 Broaden student understanding of small business management and of
the pathways available in the area
1 Introduce students to the practices of small business and to the
enterprise and entrepreneurial opportunities that small business can
offer
Much of this course relates back to the practical application of skills gained
through Work Placement and through studying local small business
operations.
This course leads on to further studies at Unit 3 and 4 levels in Business or at
the TAFE level post year 12.
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Certificate II in Electrotechnology (Shared
Technology)

This course is a pre-employment level course and is consistent with AQF 1l of
the Australian Qualifications Framework in that elements and performance of
the set of units of competency enable individuals with this qualification to:

1 provide graduates with broad-based underpinning competencies in a
range of electrotechnology fields which will enhance their entry-level
employment prospects including in apprenticeships and traineeships;

1 provide experience in, and knowledge of a range of occupations in the
electrotechnology industry enabling graduates to make more informed
choices in the selection of vocational career paths;

1 foster the development of social and personal skills relevant to
participation in the electrotechnology industry by integrating general
competencies as part of the course;

1 Enable participants to gain a recognised credential and credits for
further training as an apprentice or trainee in the electrotechnology
industry.

To be eligible for the award of the Certificate Il in Electrotechnology (Shared
Technology) learners must:

1 complete all core units;
1 complete elective units equivalent to a minimum of 150 hours of
training effort from at least two specialisations.

Learners exiting prior to meeting the course requirements will be issued with a
Statement of Attainment for all units of competency successfully completed.

Certificate II in Engineering

The Certificate Il in Engineering Studies provides a pathway into an
engineering apprenticeship. It provides students with the knowledge and skills
to assist them in gaining employment as an engineering technician.

All modules from this certificate provide credit for an apprenticeship in the
engineering field. It also allows students access to a broad range of industry
skills. All core units, compulsory units and a specific elective are programmed
in this qualification to best aid the students for career opportunities.

The complete certificate to a minimum of 400 hours may be undertaken
through a school-based course, credit transfer from other VET programs and
on job training. Units completed count towards apprenticeship training and
further TAFE Certificates.
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Certificate II in Equine Industry

This program is designed to enable students to:

1 Gain a basic knowledge of the horse industry

1 Develop a core of skills, knowledge, attitudes and values relevant to the
horse industry.

1 Develop skills and competencies to enhance opportunities in equine
related industries.

This course is delivered through the Distance Education mode. A series of
practical coursework components will be delivered at appropriate venues in
each of the 2 years of the course.

Students are required to attend a minimum 8 days practical sessions per year.

Certificate II in Furnishing (Cabinet Making)

This program aims to provide young people with the opportunity to gain entry-
level training into the furnishing industry. The program offers broad based and
core skills in furnishing, and specific skills in cabinet making. The VCE/VET
Unit 1 and 2 focus is on introducing the student to a range of tools and
materials together with the construction techniques used in a variety of
furniture styles. Unit 3 and 4 expands on the practical nature of the course
contained in Unit 1 and 2. This certificate provides approximately two thirds of
the on the job training required to become a qualified tradesperson in the
furniture industry.

Certificate II in Hospitality (Operations)

This course leads to a nationally recognised industry qualification, thereby
offering students the opportunity to gain both VCE Units 1 & 2 and a
Vocational Education and Training Certificate. To obtain full certification
students must complete eleven units of competence. If students do not
complete all units they can still be credited for the full units that have been
completed. The course can be followed by further study at school or at TAFE,
eg VCE Units 3 & 4 Hospitality, or Certificate 111 Hospitality or Diploma
Studies.

The course aims to provide students with an introduction to the hospitality
industry in the broadest sense. Students study seven theory units relating to
the hospitality industry and four practical units specifically relating to cookery.
Part of the practical work is completed at school but students are also
required to work in a commercial kitchen as part of this course. This element
of study is organised through a TAFE college.
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Students are also required to complete a minimum of 5 days relevant work
experience and to participate in a number of catering functions.

These activities will usually take place outside of normal school hours.
Students undertaking Hospitality studies need to be aware of the cost
component of the course. Full details will be provided in the school bookilist.

Certificate II VCE/VET Hospitality: Food &
Beverage Service (Units 3-4)

The attainment of Certificate Il Hospitality (Operations) is a prerequisite of this
course.

The course offers students the opportunity to gain two VCE Units at 3-4 level
in addition to a Statement of Attainment documenting achievement of units of
competence that can contribute to the completion of Certificate Il in
Hospitality or a higher qualification.

I n addition to the core unit “Develop and
Knowl edge”, students study three units spec
Service.

Students must be aware that the practical element of this course is delivered
at a local restaurant in Kyneton and they must be prepared to work extra
hours after school approximately one day per fortnight. In addition to this a
relevant work placement is also an essential requirement of the course.
Students undertaking Hospitality studies need to be aware of the cost
component of this course, including the provision of uniform and workbooks.
Full details will be provided in the school booklist.

VCE/VET Information Technology.

The aim of the VCE VET Information Technology program at KSC is to:

1 Provide participants with the knowledge and skills to achieve
competencies that will enhance their employment prospects in the
Information and Communications Technology related industries

1 Enable participants to again a recognised credential and to make a
more informed choice of vocation or career paths.

The VCE Vet program offers ICA20105 Certificate Il in Information
Technology and partial completion of ICA30105 Certificate Il in Information
Technology.
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YEAR 1171 VET IT Certificate Il Units 1 & 2
CORE -

Follow IT OH& S

Document Design

Operation of HW & SW

Package Integration

Using Operating Systems

Effective work in an IT environment
Workplace Communication

E

YEAR 121 VET IT Certificate Il i partial completion
Units 3 & 4
CORE

1 Create User Documentation

1 Install/Optimise Operating System SW
1 Run standard diagnostics
1 Apply OH & S procedures
1 Provide advice to clients.
Specialist Core Streeam—-,, Appl i cati ons*®

1 Use advanced features of computer applications
1 Customise packaged software applications for clients

A Study Score is available for the VCE VET Information Technology program.
Students cannot do Units 3 and 4 without successfully completing Units 1 & 2.

Certificate III In Music Industry.

VET Music offers students the opportunity of achieving a Certificate Il in
Music as part of the VCE/VET Music Industry program.

The aims of the VCE/VET Music Industry program are to:

1 Provide participants with knowledge and skill development for the
achievement of competence to enhance their employment prospects
within the music industry.

1 Enable participants to gain a recognised credential and make a more
informed choice of vocational and career paths.

The Certificate Ill qualifications offer specialist training in either performance
/composition or technology.

Students may enrol in the VCE VET Music Industry program at Certificate Il
level or directly into a Certificate II.
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Assessment
For VET Music, students are required to achieve competency in all the
elements of each unit. Competency for each unit is demonstrated through the
successful completion of one of the following assessment tasks:

1 Work Project

1 Product

1 Work Performance

1 Portfolio.

Assessments are based on the following criteria

1 Application of underpinning knowledge
Communication, language and interpersonal skills
Techniques and processes
Work organization

)
)l
)l
1 Supervision and performance of work tasks.

Certificate II/III in Sport and Recreation

The Certificate Il in Community Recreation provides the skills and knowledge
required by an assistant-level employee at venues like aquatic centres,
gymnasiums, fitness centres, recreational centres and events, and other
fitness, sport, and recreational workplaces.

The aims of the VCE/VET Sport and Recreation program are to:

1 Provide students with the knowledge and skills to achieve units of
competence that would enhance employment prospects in related
industries.

1 Enable students to gain a recognised credential and to make a more
informed choice of vocation and career paths.

Other VET Subjects.

It may be possible for students to undertake VET programs external to the
school, e.g. Hairand Beauty, Chi | dren®"s Services.
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